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Overview

Critical
tasks

Requisite
tools

Broad
understanding

Critical Challenge

How did internment change  
the communities?

A. Identify the similarities and differences between the political, social 
and economic conditions of the communities affected by internment  
before and after World War I.

B. Identify the most important similarity and difference between the pre- 
and post-war periods.

In this two-part challenge, students investigate the continuities and 
changes in conditions experienced by Ukrainian Canadians before 
and after World War I. Students begin by tracking similarities and 
differences at two comparison points in their own lives: primary school 
and secondary school. After discussing criteria that can be used to 
assess their relative importance, students identify the most important 
similarity and most important difference between these two periods in 
their lives. Students work in groups to analyze primary and secondary 
sources to obtain information about the political, social and economic 
conditions experienced by Ukrainian Canadians before and after World 
War I internment. They identify a range of similarities and differences and 
identify the most important of these in the pre- and post-war periods.

The World War I era internment operations had a significant impact on a 
number of affected communities. 

Background knowledge

• knowledge of the the conditions of life in Canada for Ukrainians before 
and after World War I 

Criteria for judgment

• criteria for judging whether a change is important (for example, makes 
a dramatic difference in daily functioning, is not easily reversed, affects 
a large number of people, things or events)

• criteria for judging whether a continuity is important (for example, 
makes little if any difference in what happens, involves key aspects of 
peoples’ lives, affects a large number of people, things or events) 

Critical thinking vocabulary

• continuity and change

Thinking strategies

5

Objectives

bias



Recognizing an historic injustice 30 The Critical Thinking Consortium

Required Resources

Source documents

Conditions for early Ukrainian immigrants
TC2 website (History docs): http://sourcedocs.tc2.ca/history-docs/topics/

immigration/conditions-for-early-ukrainian-immigrants.html
Primary source #2: Myron Kostaniuk reflects
Primary source #4: Mary Prokop’s story
Primary source #5: “It must be thoroughly disheartening…”
Primary source #7: Interview with Mary Romaniuk
Secondary source #3: Religious life of Ukrainian immigrants
Secondary source #4: Ukrainian Canadian politics
Ukrainian life after internment
TC2 website (History docs): http://sourcedocs.tc2.ca/history-docs/topics/

world-war-i-internment/ukrainian-life-after-internment-1920-1946.html
Primary source #2: Great War Veterans Association parade
Primary source #4: Assimilation and prejudice
Primary source #6: Born a Bohunk
Primary source #8: Ukrainian Canadian cultural festival 
Primary source #9: A letter from a farmer
Secondary source #3: Ukrainians in Canadian political life

Activity sheets

Identifying similarities
 and differences Blackline Master #5.1
Judging important differences
 and similarities Blackline Master #5.2

Briefing sheets

Background on Canada’s
 first national internment operations  Blackline Master #1.3

Videos

Historical significance
TC2 website (Thinking about History: Video resources)  

http://tc2.ca/history.php
Internee descendants
Canadian First World War Internment Recognition Fund website

(YouTube video series): http://www.internmentcanada.ca/pop-video4.html
Continuity and change
TC2 website (Thinking about History: Video resources)  

http://tc2.ca/history.php

Assessment rubrics

Assessing the comparisons
 and judgments Blackline Master #5.3

Habits of mindRequisite
tools
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Explore continuity and 
change in their own lives

Session One

1. Introduce the concepts of continuity and change by indicating that you will 
soon ask students to think of aspects of their lives that have remained the 
same since they were in primary school and those that have changed since 
then. As a class, brainstorm categories of life experiences to compare (such 
as school life, home life, relationships). Explain that you want students 
to think of examples of similarities and differences within each of these 
categories. To illustrate what you require of them, suggest several actual 
or hypothetical examples from your own life experiences. Record your 
responses in a chart such as the one shown below.

Comparing life at age 6 and 16

 Similarities Differences

Relationships
Many of my closest relationships are People who were my best friends
with the same groups of people: my then are no longer my closest
parents, siblings, my school friends. friends.

School life
Regular school hours are very The level of difficulty of lesson
similar now to what they were when I materials has changed significantly
was 6. Classes began around 9:00 am since primary school.
and finished around 3:00 pm. 

Home life
Home remains the place where the I now have significant responsibility
majority of my meals are eaten and over my eating, sleeping and
leisure time is spent. leisure schedule at home.

2. Ask students to complete Identifying similarities and 
differences (Blackline Master #5.1) individually 
or in groups. Students are to record the agreed-
upon categories and list as many similarities and 
differences in each category as they can. After 
completing this activity, invite students to share 
their observations in small groups or with the 
entire class. Draw out from the discussion that 
in all aspects of their lives, some things are 
changing, while other things are staying the 
same. 

Introduce continuity  
and change

Recognizing an historic injustice 

85 

The Critical Thinking Consortium

5.1 Identifying similarities and di� erences

Focus of comparison: ____________________________________________________________________________

Similarities 

Differences
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3. Invite students to consider whether all of the similarities and differences 
between the two time periods are equally important. For example, is 
moving to a new city or country a bigger change in one’s life than modi-
fications in hairstyles over the years? Introduce the following criteria for 
determining whether some similarities and differences are more important 
than others.  

• Criteria for identifying an important change:
– substantial effect (has a dramatic difference in daily functioning)
– relatively permanent (is not easily reversed)
– spread difference (affects a large number of people, things or events)

• Criteria for identifying an important continuity: 
– substantial constancy (makes little if any difference in what hap-

pens)
– relatively important (involves key aspects of peoples’ lives, not a 

trivial similarity)
– widespread constancy (affects a large number of people, things or 

events).

4. Distribute a copy of Judging important differences 
and similarities (Blackline Master #5.2) to indi-
viduals or pairs of students. Explain that they are 
to identify three significant differences and three 
significant similarities in their lives between 
primary and secondary school. They should 
then provide evidence related to the criteria 
discussed above for each aspect. Finally, ask 
students to use these criteria to judge the most 
important difference and the most important 
similarity. After completing this activity, 
invite students to share their conclusions 
in small groups or with the entire class.

5. Distribute a copy of the rubric found on 
Assessing the comparisons and judg-
ments (Blackline Master #5.3). Ask 
students working in pairs to review 
the completed copies of Blackline Masters 
#5.1 and #5.2 in light of the criteria described 
in the rubric. Review any issues that students 
may not have understood.

Introduce criteria for 
judging importance

Judge important aspects 
in students’ lives
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Key differences 

Evidence of the importance of a change

 

 

Summarize what is known about the depth of its effect,

 

 

its permanence and how widespread its impact was

5.2  Judging important di� erences 

  and similarities

Explanation of the most important difference

 
Key similarities 

Evidence of the importance of the continuity

 

 

Summarize what is known about how little difference there was,

 

 

the importance of the similarity and how widespread it was

Explanation of the most important similarity
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Outstanding
Well developed

Competent
Underdeveloped

Examples of continuity and 
change

For each category, 
provides several 

relevant and important 

examples of continuity 
and change between 

the featured groups/
time periods.

For most categories, 
provides a few relevant 

and somewhat important examples of 
continuity and change 

between the featured 
groups/time periods.

For most categories, 
provides only the most 

obvious examples of 
continuity and change 

between the featured 
groups/time periods; 

some important 
examples are missing. 

Provides very few 
relevant and important 

examples of continuity 
and change between 

the featured groups/
time periods. 

Reasons/explanation for rating

Evidence of importance Provides several very 
relevant and accurate 

pieces of evidence for 
each of the important 

differences and 
similarities.

Provides some relevant 

and accurate evidence 
for most of the important differences 

and similarities.

Provides some relevant 

and accurate evidence 
for some of the 

important differences 
and similarities.

Provides little accurate 
and relevant evidence 

for any of the important differences 
and similarities. 

Reasons/explanation for rating

Selection of most important similarity and 
difference

Offers several specifi c 
and very convincing 

reasons for the most 
important similarity 

and most important 
difference selected.

Offers several specifi c 
and somewhat convincing reasons for 

the most important 
similarity and most 

important difference 
selected.

Offers a few convincing, though 
vague, reasons for 

the most important 
similarity and most 

important difference 
selected.

Offers very vague or 
unconvincing reasons 

for both the most 
important similarity 

and most important 
difference selected.

Reasons/explanation for rating

5.3 Assessing the comparisons 

  and judgmentsNames: ___________________________________________________________________________________________________________________

Self-assess the analysis 
of continuity and change
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Reinforce understanding 
of historical continuity 

and change

6. OPTIONAL: For further explanation of this concept, invite students to 
watch the short video, Continuity and change, found on The Critical 
Thinking Consortium website. Discuss the examples and the factors 
explained in this video.

7. Inform students that they will now consider the changes and constants 
related to the conditions of Ukrainian Canadians when they first migrated 
to Canada in 1891 and after they suffered the internment experience during 
World War I. If students have not completed other Critical Challenges in 
this book provide some historical context for this event. You may wish 
to review what students already know, and then assign one or more of 
the following activities:

• view two short videos on the World War I internment: Historical sig-
nificance, on The Critical Thinking Consortium website, and Internee 
descendants, on the Canadian First World War Internment Recognition 
Fund website. 

• Read the briefing sheet, Background on Canada’s first national intern-
ment (Blackline Master #1.3).

Session Two

1. Inform students that their first task is to look for clues from primary and 
secondary sources about similarities and differences in the conditions 
experienced by Ukrainian Canadians between the pre- and post-World 
War I internment periods. Explain to students that they are to compare 
conditions in three areas or categories:

• political: concerning their rights and freedoms as citizens and the in-
volvement or influence on these by government and the legal system;

• social: concerning the quality of their interactions with others and the 
ability to take part in the daily events that others did;

• economic: concerning their ability to earn and enjoy a livelihood and 
the conditions in which they worked.

2. Before students begin, you may wish to model the task. Distribute the 
following documents to each student: 

Conditions for early Ukrainian immigrants—
• Primary source #2: Myron Kostaniuk reflects

Ukrainian life after internment—
• Primary source #2: Great War Veterans Association parade

Focus of comparison: Economic conditions

 Similarities Differences

In both time periods, many Labour opportunities were more
Ukrainian Canadians varied after World War I and, while
worked in seasonal, low-paying jobs persisted, wages
labour-intensive, differed from one industry to another.
physically demanding, and
low-paying industries.

Introduce the  
critical task

Model the analysis 

Introduce the first 
critical task
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Explain the need  
to draw inferences

Distribute the source 
documents

Identify the similarities 
and differences

3. Offer an example to illustrate how some sources offer explicit information 
or enable obvious inferences about the group’s conditions. Find another 
example where viewers must read between the lines or draw implicit 
inferences about the group’s circumstances. Before students begin mak-
ing observations and drawing inferences from the sources, discuss the 
following criteria: 

• effective observations 
– include both obvious and less obvious features;
– are relevant to the experiences of the featured group;
– accurately reflect the various categories of experience.

• thoughtful inferences
– are plausible;
– are supported by evidence;
– provide insight into the situation.

4. When it is clear that students understand the task, ask them to form groups 
of three. Provide each group with a copy of the five additional pre-intern-
ment sources found in “Conditions for early Ukrainian immigrants” and 
the five additional post-internment sources found in “Ukrainian life after 
internment” from the History docs on The Critical Thinking Consortium 
website:

Conditions for early Ukrainian immigrants
• Primary source #4: Mary Prokop’s story
• Primary source #5: “It must be thoroughly disheartening…”
• Primary source #7: Interview with Mary Romaniuk
• Secondary source #3: Religious life for Ukrainian immigrants
• Secondary source #4: Ukrainian Canadian politics

Ukrainian life after internment
• Primary source #4: Assimilation and prejudice
• Primary source #6: Born a Bohunk
• Primary source #8: Ukrainian Canadian cultural festival
• Primary source #9: A letter from a farmer
• Secondary source #3: Ukrainians in Canadian political life

5. Invite students to study these sources looking for evidence of social, politi-
cal and economic similarities and differences. Distribute three copies of 
Blackline Master #5.1 to each individual so they can record information 
for each of these areas. Encourage each group of students to collectively 
read one document at a time and make notes about the contents, all the 
while looking to see how things may have changed or remained constant 
between the two periods. Direct students individually to record relevant 
ideas in the appropriate spaces on their own copies of Blackline Master 
#5.1.
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Session Three

1. When students have gathered and recorded the information on multiple 
copies of Blackline Master #5.1, arrange for a few students to share their 
findings with the rest of the class. Discuss with students how continu-
ity and change are ever-present. Invite students to identify how certain 
experiences changed in some ways and were similar in other ways. 

2. Explain to students that their next task is to select the most important 
similarity and difference from among the changes and continuities they 
have noticed between the two time periods. Remind students of the criteria 
for judging the importance of continuity and change:

• important difference: substantial effect, relatively permanent, wide-
spread difference;

• important similarity: substantial constancy, relatively important, 
widespread constancy 

 Distribute a copy of Blackline Master #5.2 to each student. Explain to 
students that they must identify three key changes identified on the various 
copies of Blackline Master #5.1, and then decide which of these is the 
most important change. They should then repeat the process for the most 
important continuity. Remind students to look for evidence of importance 
in the primary and secondary sources.

3. Invite students to share their choices of the most important similarities 
and differences and the reasons for these judgments with the rest of the 
class. Discuss whether students were surprised by certain findings.

Assessment

1. Assess each student’s identification of examples of 
similarities and differences and their justification 
for the most important similarities and differ-
ences using the rubric found on Assessing the 
comparisons and judgments (Blackline Master 
#5.3).

Share findings

Judge important 
similarities and 

differences
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Outstanding
Well developed

Competent
Underdeveloped

Examples of continuity and 
change

For each category, 
provides several 

relevant and important 

examples of continuity 
and change between 

the featured groups/
time periods.

For most categories, 
provides a few relevant 

and somewhat important examples of 
continuity and change 

between the featured 
groups/time periods.

For most categories, 
provides only the most 

obvious examples of 
continuity and change 

between the featured 
groups/time periods; 

some important 
examples are missing. 

Provides very few 
relevant and important 

examples of continuity 
and change between 

the featured groups/
time periods. 

Reasons/explanation for rating

Evidence of importance Provides several very 
relevant and accurate 

pieces of evidence for 
each of the important 

differences and 
similarities.

Provides some relevant 

and accurate evidence 
for most of the important differences 

and similarities.

Provides some relevant 

and accurate evidence 
for some of the 

important differences 
and similarities.

Provides little accurate 
and relevant evidence 

for any of the important differences 
and similarities. 

Reasons/explanation for rating

Selection of most important similarity and 
difference

Offers several specifi c 
and very convincing 

reasons for the most 
important similarity 

and most important 
difference selected.

Offers several specifi c 
and somewhat convincing reasons for 

the most important 
similarity and most 

important difference 
selected.

Offers a few convincing, though 
vague, reasons for 

the most important 
similarity and most 

important difference 
selected.

Offers very vague or 
unconvincing reasons 

for both the most 
important similarity 

and most important 
difference selected.

Reasons/explanation for rating

5.3 Assessing the comparisons 

  and judgmentsNames: ___________________________________________________________________________________________________________________
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What? Canada’s first national internment operations
Even though there was never any evidence of disloyalty 
on their part, thousands of people living in Canada were 
imprisoned needlessly and forced to do heavy labour in 
twenty-four internment camps located in the country’s 
frontier hinterlands. Tens of thousands of others, 
designated as “enemy aliens,” were obliged to carry identity 
documents and report regularly to the police. Many were 
subjected to other state-sanctioned indignities, including 
disenfranchisement, restrictions on their freedom of speech, 
movement and association, deportation and the confiscation 
of what little wealth they had, some of which  
was never returned.

When? World War I and the post-war period (1914–1920)
During Canada’s first national internment operations between 
1914 and 1920, the families of those labeled “enemy aliens” 
were separated, their property confiscated and sold, and 
thousands of men were consigned to internment camps 
and years of forced labour in Canada’s wilderness. “I say 
unhesitatingly that every enemy alien who was interned during 
the war is today just as much an enemy as he was during the 
war, and I demand of this Government that each and every 
alien in this dominion should be deported at the earliest 
opportunity.... Cattle ships are good enough for them.”  
Herbert S. Clements, MP (Kent West, Ontario), 24 March 1919

Who? Canadians of European descent
The affected communities include Ukrainians, Bulgarians, 
Croatians, Czechs, Germans, Hungarians, Italians, Jews, 
various people from the Ottoman Empire, Polish, Romanians, 
Russians, Serbians, Slovaks, Slovenes, among others of which 
most were Ukrainians and most were civilians. “I was one 
of the thousands of Ukrainian Canadians rounded up as 
‘enemy aliens’ and put in concentration camps between 
1914–1920. I was born in Canada. I lived in Montreal with 
my parents, brother, John, and sisters, Anne and Nellie. 
She was just two-and-a-half when we buried her near the 
Spirit Lake internment camp. Canada’s Ukrainians were not 
disloyal. Our imprisonment was wrong. We were Canadians.  
Those who, like my parents, had come from Ukraine to Canada, came seeking freedom. They were invited here. 
They worked hard. They contributed to this country, with their blood, sweat and tears.”

Why? Wartime anxiety, intolerance and xenophobia
This happened even though the British Foreign Office 
informed Ottawa that these eastern Europeans were 
“friendly aliens” who should be given “preferential 
treatment.” These men, women and children suffered not 
because of anything they had done but only because of who 
they were, and where they had come from.

 1.3A  Background on Canada’s  
  first national internment operations

Women and children at the Spirit Lake internment camp, Quebec. Source: Library and 
Archives Canada/PA-170620

Camp Otter Yoho National Park. Source: Library and Archives Canada/C-081373

25 degrees below under Rundle Mountain, Banff. Source: Whyte Museum of the 
Canadian Rockies, Sgt. William Buck fonds (V295/LC-35)

Great War Veterans Association parade and rally in Winnipeg, Manitoba, June 4, 1919. 
Source: Archives of Manitoba, Winnipeg Strike 5 (N12296)



Recognizing an historic injustice 69 The Critical Thinking Consortium

 1.3B  

Where? Nearly 9,000 men, women and children were interned in 24 camps across the country. Most internees were men, 
but some were women and children, who were held at Spirit Lake (near Amos, Quebec) and at Vernon, British 
Columbia. These civilian internees (“second class”) were separated from genuine German and Austrian prisoners-
of-war and then transported to the country’s frontier hinterlands, where they were forced to do heavy labour 
under trying circumstances.

© First World War Internment Recognition Fund. Used with permission.

Location of camp  Date of opening Date of closing

Montreal, Quebec  13 August 1914 30 November 1918
Kingston, Ontario  18 August 1914  3 November 1917
Winnipeg, Manitoba  1 September 1914  29 July 1916
Halifax, Nova Scotia  8 September 1914 3 October 1918 
Vernon, British Columbia  18 September 1914 20 February 1920
Nanaimo, British Columbia  20 September 1914 17 September 1915
Brandon, Manitoba  22 September 1914 29 July 1916
Lethbridge, Alberta  30 September 1914 7 November 1916
Petawawa, Ontario  10 December 1914 8 May 1916
Toronto, Ontario  14 December 1914 2 October 1916
Kapuskasing, Ontario  14 December 1914 24 February 1920
Niagara Falls, Ontario  15 December 1914 31 August 1918
Beauport, Quebec  28 December 1914 22 June 1916
Spirit Lake, Quebec  13 January 1915 28 January 1917
Sault Ste Marie, Ontario  3 January 1915  29 January1918
Amherst, Nova Scotia  17 April 1915  27 September 1919
Monashee–Mara Lake, British Columbia 2 June 1915  29 July 1917
Fernie–Morrissey, British Columbia 9 June 1915  21 October 1918
Banff–Cave and Basin, Castle Mountain, Alberta 14 July 1915   15 July 1917
Edgewood, British Columbia  19 August 1915 23 September 1916
Revelstoke–Field–Otter, British Columbia 6 September 1915 23 October 1916
Jasper, Alberta  8 February 1916   31 August 1916
Munson, Alberta–Eaton, Saskatchewan 13 October 1918  21 March 1919
Valcartier, Quebec   24 April 1915  23 October 1915
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5.1 Identifying similarities and differences
  Focus of comparison: ____________________________________________________________________________

 Similarities Differences
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 Key differences Evidence of the importance of a change
  Summarize what is known about the depth of its effect,
  its permanence and how widespread its impact was

5.2  Judging important differences 
  and similarities

Explanation of the most important difference

 Key similarities Evidence of the importance of the continuity
  Summarize what is known about how little difference there was,
  the importance of the similarity and how widespread it was

Explanation of the most important similarity
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Outstanding Well developed Competent Underdeveloped

Examples of 
continuity and 
change

For each category, 
provides several 
relevant and important 
examples of continuity 
and change between 
the featured groups/
time periods.

For most categories, 
provides a few relevant 
and somewhat 
important examples of 
continuity and change 
between the featured 
groups/time periods.

For most categories, 
provides only the most 
obvious examples of 
continuity and change 
between the featured 
groups/time periods; 
some important 
examples are missing. 

Provides very few 
relevant and important 
examples of continuity 
and change between 
the featured groups/
time periods. 

Reasons/explanation for rating

Evidence of 
importance 

Provides several very 
relevant and accurate 
pieces of evidence for 
each of the important 
differences and 
similarities.

Provides some relevant 
and accurate evidence 
for most of the 
important differences 
and similarities.

Provides some relevant 
and accurate evidence 
for some of the 
important differences 
and similarities.

Provides little accurate 
and relevant evidence 
for any of the 
important differences 
and similarities. 

Reasons/explanation for rating

Selection 
of most 
important 
similarity and 
difference

Offers several specific 
and very convincing 
reasons for the most 
important similarity 
and most important 
difference selected.

Offers several specific 
and somewhat 
convincing reasons for 
the most important 
similarity and most 
important difference 
selected.

Offers a few 
convincing, though 
vague, reasons for 
the most important 
similarity and most 
important difference 
selected.

Offers very vague or 
unconvincing reasons 
for both the most 
important similarity 
and most important 
difference selected.

Reasons/explanation for rating

 5.3  Assessing the comparisons 
  and judgments
 Names: ___________________________________________________________________________________________________________________




