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MODULE

LESSON

H

Developing understanding through
drama
How might creating dramatic poses deepen our
understanding of events and experiences?
CRITICAL CHALLENGE

Create three dramatic poses to represent the experiences, feelings and thoughts of the
Ukrainian and other Europeans interned during Canada’s first national internment
operations of 1914–1920.

SUMMARY

In this lesson, students develop a dramatic pose sequence to represent the possible
experiences, feelings and thoughts of Ukrainian and other Europeans interned
during Canada’s first national internment operations of 1914–1920. Students begin by
comparing two poses and discussing which one best communicates the meaning and
feelings of a sample message. Students then infer the possible feelings and thoughts
of internees drawing on their background knowledge and a briefing sheet. Students
learn more about the experiences of internees through a source document and a
historical image. After identifying the criteria for a dramatic pose, students select one
of the experiences and create three poses to communicate the feelings and thoughts
associated with it. The lesson concludes with students sharing their finished pose
sequences and reflecting on the experiences, feelings and thoughts of internees.

OBJECTIVES
Broad understanding

Understanding the experiences of Ukrainian and other Europeans interned during
Canada’s first national internment operations of 1914–1920
Requisite tools
Background knowledge

•

knowledge of the living and working conditions in internment camps

Criteria for judgment

•

criteria for a dramatic pose
êê communicates an important message or idea
êê contains strong facial expressions
êê positions the body in an interesting shape
êê remains still and silent
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Critical thinking vocabulary

•

primary sources

•

inference

Thinking strategies

•

applying the creative process

•

drawing inferences

MATERIALS
Briefing sheet

Understanding Canada’s first national internment operations of 1914–1920
(Briefing sheet #4)
Activity sheets

Assessing my dramatic pose (Activity sheet #H-1)
Describing experiences, feelings and thoughts (Activity sheet #H-2)
Image

Internees at a camp (Image #H-1)
Source document

Sample letter from an internee (Source document #H-1)
Background information for teachers

For more information on European immigration to Canada, consider reading
Background information for teachers: European immigration to Canada, 1891–1914
(Briefing sheet #1). This briefing sheet is intended to support teachers with historical
details related to the content of this lesson and is not intended for student use.
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Suggested Activities
Compare two
dramatic poses

1. Post or share this statement for students to read: “The student noticed that
summer holidays were only two days away.” Ask the class to suggest what
the student might be feeling. Student responses might include excited or
relieved. Record student suggestions on the board or chart paper.
2. Prompt students to suggest what the student might be thinking. Student
responses might include planning for holidays and “I want to sleep in.”
Record student suggestions on the board or chart paper.
3. Explain to students that you will now demonstrate two dramatic poses
related to the statement. Inform students that they are to choose the one
that best matches the feelings and thoughts related to the statement.
4. Share a pose that displays very little emotion or meaning. For example,
arms resting at your sides and a neutral facial expression. Ask students to
discuss the pose with a partner and invite them to share their observations.
5. Create and share a dramatic pose that displays strong emotion and meaning.
For example, arms stretched overhead, fists clenched, eyes squeezed shut and
mouth open in the shape of wide smile or yell. Prompt students to discuss
the new pose and invite them to again share their observations.
6. Pose the question: “Which of the two poses best matches the statement?
Why?” Prompt students to share their selection and thinking.

Think about
the lesson
challenge

1. Share and discuss the critical challenge with students: Create three dramatic
poses to represent the experiences, feelings and thoughts of Ukrainian and other
Europeans interned during Canada’s first national internment operations of
1914–1920.
2. Ask students to summarize in their own words what they will be doing in
the challenge. Clarify for students that during
this challenge they will use their bodies to create
Lesson
statues that represent what internees may have
Describing ex
periences, fe
felt and thought.
elings
and thou
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Identify
experiences

What were the
experiences
of
interned Euro
pean immigran
ts?

1. Provide each student with a copy of Describing
experiences, feelings and thoughts (Activity sheet
#H-2). Prompt students to draw upon their
learning from other lessons and to suggest
the most important or significant experiences
Ukrainian and other European immigrants
had when they were interned between 1914
and 1920.
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2. Direct students to list these ideas in the column
“What were the experiences of interned European
immigrants” on the activity sheet. For example,
students may record ideas like “forced to
work,” “taken from their families,” “lost their
belongings” and “lost their right to vote” in
this column.
3. Provide each student with a copy of
Understanding Canada’s first national
internment operations of 1914–1920 (Briefing
sheet #4). Instruct students to identify
three additional important or significant
experiences from the briefing sheet. Ask
students to record these experiences on their
activity sheet. Invite students to share the
experiences that they recorded. Encourage
students to add any experiences shared by
their classmates that are not on their own
list.

Infer possible
feelings and
thoughts

Briefing
sheet
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1. Direct students to select one of the experiences recorded on their activity
sheet. Prompt them to record all of the possible feelings associated with this
experience in the second column titled “What might these people have been
feeling?” Student responses might include:
•

scared

•

tired

•

alone

2. Ask students to next consider a possible thought a person may have had in
this situation or that is connected to the feelings they have identified. Prompt
them to record these thoughts in the third column of the activity sheet
titled “What might these people have been thinking?” Student responses
might include:
•

I want to go home.

•

Why am I here?

•

What did I do wrong?

3. Invite students to share the feelings and thoughts they recorded. Use this as
an opportunity to ensure that students understand the relationships between
the experiences and the feelings and thoughts.
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Explore
additional
experiences

1. Divide students into small groups and provide
each group with copies of Sample letter from an
internee (Source document #H-1) and Internees
at a camp (Image #H-1). Invite students to use
these materials to identify at
least three additional important
Lesson
experiences of people interned
in the internment camps.

H
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2. Invite students to share the feelings and
thoughts that they recorded. Use this as
an opportunity to ensure that students
understand the relationships between the
experiences and the feelings and thoughts.

Identify the
criteria for a
dramatic pose
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1. Prompt students to
infer the feelings and
thoughts that match each of
the experiences recorded on the activity sheet.
Remind students to use the same procedure as
earlier in the lesson.
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2. Direct students to add these
experiences to the first column
of Describing experiences,
feelings and thoughts (Activity
sheet #H-2) used in the
previous step of this lesson.
Invite students to share
these experiences with the
rest of the class. Encourage
students to add any new
experiences to their list.
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1. Repeat each of the dramatic poses used to introduce the lesson and ask
students to suggest what made one of the poses more effective than the
other. Student responses might include:
•

An effective pose matches the feelings.

•

An effective pose uses more interesting body positions.

2. Share the criteria met by an effective dramatic pose with students. A
dramatic pose:
•

communicates an important message or idea;

•

contains strong facial expressions;

•

positions the body in an interesting shape;

•

remains still and silent.
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Create a
dramatic body
pose

1. Remind students of the critical challenge for this lesson: Create three dramatic
poses to represent the experiences, feelings and thoughts of Ukrainian and other
Europeans interned during Canada’s first national internment operations of
1914–1920.
2. Instruct students to select one of the experiences along with its accompanying
feelings and thoughts. Ask students to circle or highlight their selection on
the activity sheet.
3. Prompt students to think of a dramatic body pose that might represent their
selected experience, feeling or thought. Direct students to create their body
pose and freeze in place like a statue.
4. Invite students to share their poses with the class and discuss the possible
ideas and feelings associated with them. Encourage students to use the
criteria for a dramatic pose to decide what made some of the poses more
dramatic or interesting to look at.
5. Prompt students to revise their original pose to better meet the shared
criteria and discuss possible revisions as a class.

Plan the body
poses

1. Play a small portion (30 seconds) of the old Ukrainian folk song “Plyve
Kacha” (available online at https://www.youtube.com/watch?v=r8PTK39cUU). Explain that the song is sung in Ukrainian and that its title
translated into English means “the duckling swims.” Invite students to share
the feelings and thoughts they had while listening. After discussing student
suggestions, consider telling students that the lyrics are a dialogue between
a mother and a son going off to war.
2. Prompt students to think about how this music might connect to the ideas
they have highlighted or circled on the activity sheet. For example, students
may feel that the sadness in the song made them think about the men being
forced to work or being taken away from their families.
3. Provide time for students to experiment with different body poses that could
be used to communicate their three selected ideas. Offer to play the song as
background music while students create their poses.

Share the
poses with a
peer

1. Post the criteria for students to refer to while they create and refine their
poses. Direct students to create their first pose and hold it for a count of
three seconds, then slowly dissolve the first pose and move into their second
pose, again holding it for a count of three. Repeat this procedure with their
third and final pose.
2. Invite students to share their pose sequences with a partner. Encourage
them to provide any suggestions they may have for how the poses could be
refined to better meet the criteria.
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Finalize and
self-assess the
poses

1. Direct students to finalize their three poses. Remind them to consider the
suggestions provided to them by their partner in the previous step.
2. Provide each student with a copy of Assessing
my dramatic pose (Activity sheet #H-1). Prompt
students to self-assess their poses using the
identified criteria.

H
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atic pose.

Communicate
s an important
or idea
message
Very much

Reflect on the
learning

1. Invite students to share their finished poses
with the class. Consider playing a recording
of “Plyve Kacha” as background music during
the drama performances.
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Very much

Somewhat
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Very much
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Very much
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Somewhat
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2. Provide the option of having small groups
of students perform their pose sequences at
the same time to speed up the viewing and
reduce any nervousness on the part of the
students.
3. Discuss and interpret the pose sequences.
Use the following prompting questions to
guide the discussion:
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•

What made you decide to choose this
experience to share with others?

•

What experiences, feelings or thoughts do you see being communicated
by these poses?

•

What might the people who were interned have felt and thought after
they were released?

•

Why is it important to consider the feelings and thoughts of people
that were interned?
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Activity sheet #H-1

Assessing my dramatic pose
Rate each of the criteria below by circling the descriptor that best describes your dramatic pose.

Communicates an important message
or idea

Very much

Somewhat

Not at all

Contains strong facial expressions

Very much

Somewhat

Not at all

Positions the body in an interesting
shape

Very much

Somewhat

Not at all

Remains still and silent

Very much

Somewhat

Not at all
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Activity sheet #H-2

Describing experiences, feelings
and thoughts
What were the experiences of
interned European immigrants?
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Image #H-1

Internees at a camp

Men behind barbed wire, Banff, Alberta.
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Source document #H-1

Sample letter from an internee

28 October 1915
I am glad to have received your welcome letter. I am very glad
to hear from you that you are back from hospital and that you
are in better health though you say you are very weak. I believe
you but I cannot help you. As you know yourself, there are men
running away from here every day. The conditions here are very
poor, so that we cannot go on much longer. We are not getting
enough to eat—we are as hungry as dogs. They are sending us to
work, as they don’t believe us, and we are very weak. Things are
not good. The weather has changed for some time past and it is
wet and muddy. Also in the tents in which we sleep, everything is
wet. We get up at 5 o’clock in the morning and work till 10 o’clock
at night. Such conditions we have here in Canada, I will never
forget. Men have escaped from here—28 now.
Nick Mudry ran away yesterday. You might tell his wife. But
I must wait till the end because I have been here 10½ months
already. I don’t wish to lose money I have earned here. My dear
wife, please try to find somebody to help you because you are
not able to go to work. I am sure you are very weak, and I would
advise you to write a letter to the Camp Commandant asking for
support. If they refuse to give it to you, ask them to release me
so I could support you as you need. I have nothing else to write
you, only to wish you better health.
-Nick Olynik

“We Cannot Go on Much Longer” a censored letter from Nick Olynik, from the National Archives of Canada Record Group 24, vol. 4729,
file 3.
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Briefing
sheet

1

Briefing sheet #1

Background information for teachers:
European immigration to Canada,
1891–1914
This information is intended to support teachers with historical details related to the
content of this unit and is not intended for student use.
After Confederation, the Canadian government wanted to attract immigrants,
particularly to settle on the Prairies. The government was concerned about the
possibility of the United States annexing the Prairies, so it wanted to establish a
Canadian population there. People were needed to clear the land, build roads and
railways, and establish farms to feed a growing population.
European immigrants were actively encouraged by the Canadian government to come
to Canada until 1914, when the First World War broke out and immigration rates
radically declined due to wartime conditions. Europeans who were encouraged to
immigrate included Ukrainians, Bulgarians, Croatians, Czechs, Germans, Hungarians,
Italians, Poles, Romanians, Serbians, Slovaks and Slovenes. Canada’s first Immigration
Act, passed in 1869, contained few restrictions on immigration because Canada’s
immigration policy aimed to encourage settlement of the West. Although some
immigrants arrived during the 1870s and 1880s, a major immigration boom did not
start until the 1890s.
Clifford Sifton was the Minister of the Interior, the department that handled
immigration, in Wilfrid Laurier’s Liberal government, from 1896 to 1905. His policy
was to try and attract immigrant farmers from northern and eastern European
countries, in part because they were experienced farmers used to basic living
conditions, in part because they were used to a harsh climate in Europe that was similar
to the prairie climate. Sifton’s policies fuelled an immigration boom while he headed
up this department.
The Europeans who immigrated to the Canadian Prairies left Europe for several
reasons. Many of them were poor tenant farmers with only small plots to farm. The
promise of land ownership and economic freedom was very attractive. In addition,
conditions in Europe were difficult: political unrest and the threat of war looming,
overpopulation due to rising birth rates and declining mortality rates, and conflict over
scarce resources during an economic recession, all contributed to the decision to go to
Canada to seek a better life.
The first Ukrainian immigrants to arrive in Canada, in 1891, were Ivan Pylypiw and
Wasyl Eleniak. The population of the Prairies exploded after this as a result of Canada’s
policies and conditions in Europe. Between 1896 and 1914, about 170,000 Ukrainians
immigrated to the prairie provinces. Although many Ukrainians and other Europeans
homesteaded in the prairie provinces, after 1905 immigrants were also encouraged to
settle in Ontario and Quebec to provide labour for the forestry and mining industries
and to work in factories and on railway construction.
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Briefing sheet #1

In exchange for settling in western Canada, immigrants were promised 160 acres
(64.7 hectares) of “free” land to homestead on and greater economic, religious and
political freedoms than they had in their home countries. To obtain legal title to
their homesteads, immigrants were required to clear the land of trees and construct
temporary shelters. While no money was paid for the homesteads directly except for
a $10 registration fee, there was a price to pay in materials and labour.
In their home countries, immigrants that had been farmers lived in towns or villages and
farmed on the surrounding land. After moving to Canada, government requirements
meant that immigrants had to build their homesteads far apart. This often contributed to
immigrants feeling isolated and alone. However, the Prairies were also settled in what were
called block settlements—where people of shared ethnic background clustered together,
where they could create communities with a similar heritage.
Knowing that forests would provide important resources, many Ukrainian immigrants
chose to settle near the aspen and poplar forests of western Canada. As the land was
cleared, trees were cut down and used as building material. Building a house usually
involved many months of hard work. Cold Canadian winters meant that building a
sturdy, warm home was a top priority. The first shelters built on the Prairies by Ukrainian
immigrants, which were called boordays or kurniks, were made from branches, clay and
thatched grass. Building a house required many months of hard work.
Much of the farming done by these immigrants was done with basic tools and
equipment. Men often needed to leave their families in order to find jobs to earn
money. Women and children were left behind to take care of the land and farm as best
they could.
The immigration boom that occurred from the late eighteenth century to 1914 had
a major impact on the development of the Prairie provinces. The many European
communities that were established during this time have continued to shape the
economy and culture of the Prairies to the present day.
Other sources of information on immigration to Canada that may be useful for
teachers include:
Conrad, Margaret and Alvin Finkel. A History of the Canadian Peoples, vol. 2. Toronto:
Pearson Canada, 2015.
Fodchuk, Roman Paul. Zhorna: Material Culture of the Ukrainian Pioneers. Calgary:
University of Calgary Press, 2006.
Francis, R. Douglas and Chris Kitzan, eds. The Prairie West as Promised Land. Calgary:
University of Calgary Press, 2007.
Lehr, John C. Community and Frontier: A Ukrainian Settlement in the Canadian
Parkland. Winnipeg: University of Manitoba Press, 2011.
Luciuk, L. Y. and B. S. Kordan. Creating a Landscape: A Geography of Ukrainians in
Canada. Toronto: University of Toronto Press, 1989.
Mucz, Michael. Baba’s Kitchen Medicines: Folk Remedies of the Ukrainian Settlers in
Western Canada. Edmonton: University of Alberta Press, 2012.
Rollings-Magnusson, Sandra. Heavy Burdens on Small Shoulders: The Labour of Pioneer
Children on the Canadian Prairies. Edmonton: University of Alberta Press, 2009.
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Briefing
sheet

4

Briefing sheet #4

Understanding Canada’s first national
internment operations of 1914–1920
Some people living in Canada during the
First World War were thought of as “enemy
aliens.” This was because they had come
from European countries that Canada and
the British Empire were at war with. The
government thought these people might
help the countries that Canada was now
fighting against. This happened even though
the British government had informed the
Canadian government that the eastern
Europeans were “friendly aliens” who should
be given preferential treatment. These men,
women and children suffered not because
of anything they had done but only because
of who they were and where they had come
from.

A total of 8,579 people living in Canada
were forced to live inside internment camps
during Canada’s first national internment
operations of 1914–1920. They were confined
in these camps even though they had
committed no crimes and had been loyal to
Canada. The internees were kept under guard
behind barbed wire. Most of the internees
were men. These men were not allowed to
leave or to visit their families and friends. In
some cases, wives and children lived with the
men inside the camps because there was no
other place for them to go.
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There were 24 internment camps across
Canada. The camps remained in operation
until 1920, 18 months after the war had
ended. People in the camps were often forced
to do very difficult jobs like building roads
and railways. The wages they were paid were
very low, and sometimes they were not paid
at all.

The people living in internment camps had
their property, money and belongings taken
away from them by the government. Some of
the property and money that was taken away
was not returned when they were released
from the camps.
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