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UNIT SYNOPSIS 

 
   

 

 
 

           LINE OF INQUIRY #1              LINE OF INQUIRY #2 

A golden age? 
 
Inquiry question 
Was Canada truly entering a golden age?  
 
Critical challenge 
Propose and justify changes to the textbook account to 
reflect a more historically valid assessment of Canada's 
emerging strength, prosperity and social justice. 

 Opportunity for some or all? 
 
Inquiry question 
Was Canada a land of opportunity for all groups? 
 
Critical challenge 
Propose and justify images and text that offer a more 
inclusive account of various groups and communities in 
Canada. 

 
 
 

UNIT LAUNCH 
 

	  
 
 
 
 
 

Lesson title and critical challenge  Summary and curriculum connections 

Unit launch: Correcting the historical 
record 
 
Revise the five selected sentences to offer a 
more historically valid account of the period. 
 

This lesson sets the stage for the unit. Students consider the inquiry question and 
critical challenge that will drive the entire unit. Students read an excerpt from a 
textbook account about the 1890-1914 period. They consider a list of facts that 
either affirm or contradict the five selected sentences. Finally students rewrite the 
five sentences to make them more historically valid. 
 
B2.4, B2.6, B3.1, B3.3 

ONTARIO HISTORY 
GRADE 8 STRAND B 

Canada 1890-1914: A Changing Society 
Overarching inquiry question 

What parts of the textbook account are historically valid? 
 
Overarching critical challenge  

Create a more historically valid textbook account of the 1890-1914 period in Canada. 
 
Big ideas 

• The social and economic changes that occurred between 1890 and 1914 had a range of consequences for 
social and ethnic groups.  

• Textbooks often exaggerate or oversimplify historical conditions, people and events. 
• Historical accounts are influenced by the beliefs, values and attitudes that existed when the account was created 

and may need to be revised as perspectives change. 
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LINE OF INQUIRY #1 
 

Lesson titles and critical challenges Summaries and curriculum connections 

Lesson 1.1: Offering an initial assessment 
 
Rate Canada’s emerging strength, prosperity 
and social justice based on the limited 
information provided.   
 
 

In this launch of the first line of inquiry, students offer preliminary assessments of 
Canada's emergence as a strong and successful nation. They begin by reading a 
brief textbook account of the period, and then make an initial overall assessment of 
Canada’s strength and success. Students then analyze selected primary sources 
addressing five developments: industrialization, immigration, assimilation policies, 
social reform and Canadian independence. They then rate the implications for 
Canada's emerging strength and success for each development on a scale from 
"very weak and unsuccessful" (1) to “very strong and successful" (5). 
 
 B2.4, B3.3 

Lesson 1.2: Identifying perspectives on 
industrialization 
 
Identify the headlines that most effectively 
capture two textbook perspectives on 
industrialization and labour activity.  
 

In this lesson, students learn typical perspectives on industrialization and labour 
during 1890-1914 from two textbook accounts. Students begin by considering the 
criteria for a powerful headline and selecting the headline that best matches a 
summary of a recent news event. Students summarize the main message of the 
first textbook account about industrialization and labour, select the most powerful 
headline for the textbook account, and offer revisions to make the headline more 
powerful. Lastly, students read the second textbook account, summarize the main 
message, select the most powerful headline, and offer revisions to make the 
headline more powerful. 
 
B2.4, B3.1, B3.4 

Lesson 1.3: Assessing the impact of 
industrialization  
 
Assess the impact that industrialization had 
on social, economic and political conditions 
in Canada. 

In this lesson, students learn about the consequences of industrialization during 
the 1890-1914 period. Students begin by classifying consequences by political, 
social and economic types and assessing the impact of consequences on a scale 
from very positive to very negative. Students consider various consequences of 
industrialization, classify each consequence by type, and decide whether it had a 
positive or negative impact. Students then make an overall assessment about the 
social, economic and political impacts that industrialization had on Canada during 
the 1890-1914 period. 
 
B1.3, B2.5, B3.2, B3.3 

Lesson 1.4: Clarifying perspectives on 
immigration 
 
Revise the supplied summary to better reflect 
the textbook's interpretation of immigration.  
 

In this lesson, students learn about traditional interpretations of immigration and 
settlement during 1890-1914. Students read a 1933 textbook account of 
immigration and settlement. Next, they read a summary of that account and assess 
the effectiveness of the summary. Students then identify the areas where the 
summary does not accurately reflect the account, and revise aspects of the 
summary to better reflect the textbook's interpretation. 
 
B3.3 

Lesson 1.5: Separating myth from reality 
about immigration 
 
Identify the exaggerations and inaccuracies 
contained in the poster’s representation of 
life in Canada for new immigrants.   
 

In this lesson, students explore actual immigrant experiences during the 1890-
1914 period. They begin by analyzing an immigration poster used during the 
period.  Students then consider factual statements and various primary sources 
about the realities of life in Canada for new immigrants. Students write a critique of 
the poster that identifies the ways in which the poster exaggerated or 
misrepresented the realities of life in Canada for new immigrants. 
 
B2.5, B3.2, B3.3, B3.4 

Lesson 1.6: Identifying interpretations of 
assimilation policies 
 
Identify the photograph or political cartoon 
that best captures the 1949 textbook’s 
interpretation of government policies aimed 
at assimilating Aboriginal peoples. 

In this lesson, students select an image that best reflects a traditional textbook 
interpretation of Aboriginal assimilation policies during 1890-1914. They begin by 
reading a headline and a caption and then select the image that best captures the 
overall message. Students then read the textbook account and summarize the 
interpretation of government policies aimed at assimilation of Aboriginal peoples. 
They examine four images and select the image that best captures the 
interpretation offered in the textbook account. 
 
B1.2, B2.4, B3.4 
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Lesson 1.7: Questioning government 
policies toward Aboriginal peoples 
 
Determine whether the Canadian 
government's efforts to assimilate Aboriginal 
peoples were misguided or intended to cause 
harm. 
 

In this lesson students investigate the Canadian government's motivation for its 
destructive efforts to assimilate Aboriginal peoples from 1890-1914. Students 
consider simple everyday examples to help identify criteria for distinguishing 
misguided from intentionally harmful actions. Based on their analysis of selected 
primary and secondary sources, students decide whether the government's 
assimilation policies and practices were misguided or intended to cause harm. 
 
B1.2, B2.5, B3.2 

Lesson 1.8: Clarifying interpretations of 
social reform 
 
Create effective summaries of textbook 
descriptions of efforts to reform Canadian 
society.  

In this lesson students learn about efforts to reform Canadian society during 1890-
1914 as they develop the ability to create effective summaries of textbook 
accounts. They read two textbook accounts and highlight the most important 
information to know about social reform in Canada. They then prepare summaries 
of the main ideas presented in the two textbook accounts. 
 
B1.2, B2.4, B3.3, B3.4  

Lesson 1.9: Assessing descriptions of 
social reforms  
 
Rate the accuracy of the textbook 
descriptions of the impacts of reform efforts 
on the social, economic and political 
landscape of Canada.  
 

In this lesson, students determine the degree to which two textbook accounts 
accurately portray the extent to which social reform efforts changed the social, 
economic and political landscape of Canada. Students examine two textbook 
accounts and identify the social problems that existed, the social reforms 
implemented to address these problems, and the impact these reforms had on 
society according to the textbooks. They read additional information about the 
social issues and the reforms introduced during the period. Based on this 
information, students offer and justify their assessment of the accuracy of the 
textbooks’ descriptions of the impact of social reforms on Canada.  
 
B1.2, B2.5, B3.3, B3.4  

Lesson 1.10: Identifying interpretations of 
Canadian independence 
 
Create a powerful headline that summarizes 
the textbook interpretation of Canada’s 
emerging independence. 

In this lesson students learn about a traditional interpretation of Canada’s 
emerging identity and autonomy during 1890-1914. Students read a textbook 
account and then summarize its main message. They then create a powerful 
headline that accurately summarizes the textbook’s interpretation of Canadian 
identity and independence. 
 
B2.4, B3.4 

Lesson 1.11: Tracking growth in Canadian 
independence 
 
Rate Canada’s independence between 1890 
and 1914 as revealed by selected 
international events. 
 

In this lesson, students assess the extent to which Canada became more 
independent between 1890 and1914 after analyzing a variety of events. Students 
read about twelve events and decide the degree to which they reveal 
independence from Great Britain. Students then analyze political cartoons to 
confirm whether the events offer evidence about Canada's independence from 
Britain. Students use a graph to plot the extent to which Canada became 
independent from Great Britain and arrive at a final conclusion about Canada’s 
independence. 
 
B2.5, B3.2, B3.3, B3.4 

Lesson 1.12: Assessing the historical 
significance of individuals and groups   
 
Rate the historical significance of an 
assigned historical figure or group. 
  
 

In this lesson, students assess the historical significance of an individual or group 
from 1890-1914. Students learn to identify criteria for historical significance by 
applying them to a well-known musical group. Students select one individual or 
group to research from a list of significant individuals and groups. Drawing on what 
they already know, as well as additional research, students rate the historical 
significance of their assigned figure or group.  
 
B2.4, B3.5 

Lesson 1.13: Selecting the most 
significant individuals and groups 
  
Select the five most historically significant 
individuals or groups of the period. 

In this lesson, students determine the most historically significant individuals or 
groups to feature in a textbook account about the 1890-1914 period. Students 
make brief presentations to the rest of the class about the significance of an 
assigned historical figure or group. From all of the suggested individuals or groups, 
students nominate five to be included in a revised textbook account.  
 
B2.5, B3.5  
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Lesson 1.14: Pulling it all together 
 
Finalize your overall conclusions about 
Canada’s emerging strength, prosperity and 
social justice. 

 
Students complete the first line of inquiry by finalizing their overall conclusions 
about Canada’s emerging strength, prosperity and social justice. To start, students 
review their Thoughtbooks to highlight the proposed changes they made to the 
textbook accounts about each of the five developments. Students then read a 
textbook account and decide how historically valid it is. Next, students make five 
changes to the textbook account to make it a more historically valid account of the 
1890-1914 period. Students then offer an initial assessment of Canada’s strength 
and success during the 1890-1914 period and, in a U-shaped discussion, they 
discuss and support their conclusions. Based on these discussions, students are 
invited to revise their conclusions about Canada’s strength and success during the 
time period. 
 
B2.4, B2.5, B2.6 
 

 

 
LINE OF INQUIRY #2 

 

Lesson titles and critical challenges Summaries and curriculum connections 

Lesson 2.1: Offering a preliminary 
assessment 
 
Develop two preliminary conclusions about 
the extent to which Canada was a land of 
opportunity for all.  

In this introductory challenge to the second line of inquiry, students formulate 
initial conclusions about the extent to which opportunities were available to 
various groups and communities in Canada from 1890 to 1914. Students examine 
the types of economic, social and political opportunities available to groups in 
Canada during the time period and rate the overall amount of opportunity 
available. Next, students draw two initial conclusions about the amount of 
opportunity available to all groups in Canada and offer revisions or additions to a 
primary source to make it a more realistic description of the opportunities 
available. 
 
B1.2, B2.2, B2.4, B2.5, B2.6 

Lesson 2.2: Assessing changes in social 
class  
 
Assess the extent of change for an assigned 
social class in Canada between 1900 and 
today. 
 

In this lesson, students compare the conditions and challenges for social classes 
in the 1890-1914 time period and today. Students are introduced to the concept of 
social class and learn about the different markers of social class. Next, students 
learn about five social classes (the impoverished, urban working class, farmers, 
owner class, and the wealthy upper class) in Canada in the early 20th and 21st 
centuries. Students consider facts about life in the two time periods for one of the 
social classes and identify the most important continuities and changes between 
the two periods. Students determine the extent of change for their assigned social 
class and share their conclusions with the rest of the class. Students then rate the 
amount of change that occurred for each social class between 1900 and today. 
The lesson concludes with students using their Thoughtbooks to record their 
thoughts on the extent to which Canada was a land of opportunity for all social 
groups between 1890 and 1914. 
 
B1.1, B1.2, B1.3, B2.2, B2.4, B2.5, B2.6 

Lesson 2.3: Assessing opportunities for 
ethnic groups  
 
Rate the degree to which the economic, 
social and political opportunities available for 
an assigned ethnic group changed between 
1900 and today. 
 

In this lesson, students rate the degree to which the economic, social and political 
opportunities available for an assigned ethnic group have changed between 1900 
and today. Using information from briefing sheets, students determine the most 
important conditions and challenges for an assigned ethnic group in 1900 and 
today. Students then identify the most important continuities and changes in the 
economic, social, and political opportunities for their assigned ethnic group. They 
rate the degree to which the opportunities available to their assigned ethnic group 
changed between 1900 and today. The lesson concludes with students recording 
their initial thoughts about whether Canada was a land of opportunity for all ethnic 
groups in their Thoughtbooks. 
 
B1.1, B1.2, B1.3, B2.2, B2.4, B2.5, B2.6 
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Lesson 2.4: Representing the 
opportunities for various ethnic groups  
 
Develop three conclusions, supported by 
three representative images, about the 
opportunities available to your assigned 
ethnic group between 1890 and 1914.   
 

 
 
 
In this lesson, students formulate conclusions about the opportunities available to 
their assigned ethnic group between 1890 and 1914 and support their conclusions 
with representative images. Students review evidence and write conclusions 
about the opportunities available to social classes within their assigned ethnic 
group. They select the most effective conclusions and then identify and select 
images that best represent those conclusions. Students share their conclusions 
and selected images for their assigned ethnic group with the rest of the class. The 
lesson concludes with students using their Thoughtbooks to record their thoughts 
about which social classes and ethnic groups may or may not have experienced 
Canada as a land of opportunity.  
 
B2.2, B2.4, B2.5, B2.6 

Lesson 2.5: Drawing your final 
conclusions 
 
Develop overall conclusions supported by 
images and captions that accurately reflect 
the opportunities available to ethnic and 
social groups in Canada. 
 

In the first session of this two-part lesson, students develop three sound overall 
conclusions supported by three representative images about the opportunities 
available for social classes and ethnic groups in Canada from 1890 to 1914. 
Students share their conclusions about the opportunities available for their 
assigned ethnic group from 1890 to 1914 with classmates assigned to the same 
ethnic group. Each group of students then selects the three conclusions that are 
the most sound and shares them with other groups. Students rate the 
opportunities available to each ethnic group and write three overall conclusions 
about the opportunities available to all social classes and ethnic groups in Canada 
from 1890 to 1914.  
 
In the second session of this lesson, students finalize their choice of three images 
that represent their overall conclusions. Students examine what makes an 
effective caption and write effective captions for each of their selected images. 
The lesson concludes with students using their Thoughtbooks to suggest reasons 
why it may be challenging to create a textbook inclusive of all social classes and 
ethnic groups in Canada.  
 
B1.1, B2.2, B2.4, B2.5 

 
 

UNIT FINALE 
	  

	  

Lesson title and critical challenge Summary and curriculum connections 

Unit finale: Revising history 
 
Revise the textbook account and add visual 
sources to make it a more historically valid 
account of the 1890-1914 period.   

In the unit finale, students review the overall challenge for the unit and confirm the 
criteria of a historically valid textbook account. Students review their conclusions 
about the two key themes in the unit: 1) the extent to which optimism about 
Canada’s strength, prosperity and social justice was warranted and 2) the extent to 
which the period offered opportunity for all. Students then revise a textbook account 
and add visual sources to reflect their conclusions about the two key themes in the 
unit. Students conclude the unit by reflecting on the evolution of their thinking about 
the overarching inquiry question using their Thoughtbooks.      
 
B1.1, B2.2, B2.4, B2.5, B2.6, B3.4  


