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Overview

Critical tasks

Requisite
tools

Broad
understanding

Critical Challenge

How can we educate others?

A. Critique the commemorative display.

B. Create a powerful commemorative display to help educate 
Canadians about key aspects of World War I internment in Canada.

In this two-part challenge, students learn how they might educate 
Canadians about World War I internment in Canada. They begin by 
considering the purpose and function of commemorative displays 
or memorials. They develop criteria for creating a powerful 
commemorative, and apply these to examples from around the 
world. After hearing other students’ critiques, each student chooses 
the two most powerful commemoratives. In the second part of the 
challenge, students design the format for a commemorative display 
they will create to educate Canadians about the causes, key events, 
consequences and lessons learned from World War I internment that 
they identified in Lesson 7. Students complete an initial design, receive 
peer feedback and refine their design. Students exhibit their completed 
commemorative displays for others in their school or community, 
explaining the selections they have made and the importance of 
remembering World War I internment. Finally, students write a brief 
reflection on what they have learned through this unit about the 
importance of recognizing those who have suffered past injustices.

It is important to recognize those who have suffered past injustices, 
and to contribute in some way to reducing the likelihood of similar 
injustices reoccurring. 

Background knowledge

• knowledge of causes, events, consequences and lessons learned 
about World War I internment 

• knowledge of the features that characterize powerful commemorative 
displays

Criteria for judgment

• criteria for creating powerful commemorative displays (for example, 
captures important aspects of the event that the public should know 
about, sends a powerful message or feeling, uses interesting symbols 
or images)

Critical thinking vocabulary

9

Objectives

bias
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Thinking strategies

• ranking
 

Habits of mind

Required Resources

Source documents

World War I internment in Canada Blackline Master #9.2
Cambodian killing fields Blackline Master #9.3
Holomodor Blackline Master #9.4
Canadian soldiers in World War I Blackline Master #9.5
Holocaust during World War II Blackline Master #9.6 
Rwandan genocide Blackline Master #9.7

Activity sheets

Critiquing a commemorative display Blackline Master #9.1   
Ranking the commemorative displays Blackline Master #9.8

Briefing sheets

Advice on mural making Blackline Master #9.11   

Assessment rubrics

Assessing the critique Blackline Master #9.9
Assessing students’ commemorative displays Blackline Master #9.10

The communities affected by the internment operations include Ukrainians, Bulgarians, Croatians, 
Czechs, Germans, Hungarians, Italians, Jews, various people from the Ottoman Empire, Polish, 
Romanians, Russians, Serbians, Slovaks, Slovenes, among others of which most were Ukrainians 
and most were civilians.
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Pre-planning

1. Depending on the format for the commemorative 
display that you or the students select, you may 
need to acquire various materials (such as Bristol 
board) or advise students to acquire them. If 
creating murals, see Advice on mural making 
(Blackline Master #9.11) for more details.

Session One

1. Explain to students that they have an opportunity to educate the public 
about this insufficiently recognized injustice in Canadian history. Ask stu-
dents to share examples of public education programs they have witnessed 
in school assemblies that changed the way they think about an important 
issue. Ask students what were the most notable characteristics or features 
of the campaign. Record their answers on the board. Suggest to students 
that public education efforts are multidimensional, but what they often 
have in common is a powerful centrepiece display or commemorative 
display that leaves a lasting impact. Ask students for examples of the 
kinds of displays or memorials that impressed them the most.

2. Explain that memorials serve a particular purpose. Memorials are a focus 
for remembering something, usually a person or an event. Memorials 
can include landmark objects or art objects such as sculptures, statues or 
fountains, and even entire parks. The most common types of memorials 
are gravestones or memorial plaques. Also common are war memorials 
or cenotaphs that commemorate those who have died in wars. Online 
memorials and tributes are becoming increasingly popular. Invite students 
to share examples of other memorials of historical people or events they 
are familiar with (for example, cenotaph war memorials, statues, museum 
exhibits, educational centres). Ask students to consider the specific pur-
pose of a memorial in each case.

Describe purpose of 
educational campaigns
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9.11 Advice on mural making
Use the following guide as a springboard to making a mural. Feel free to incorporate your own 

creative ideas. If you’ve never done a mural, start small. The size of the mural is not as important 

as the mural message and what you learn making it. 

Murals are traditionally painted directly on walls, but moveable wood or canvas murals have several 

advantages over those painted on walls:

• wood panel or vinyl murals do not require school-site permission to paint. Even if you can’t 

fi nd a location or permission from your principal, you can still get started. 

• wood /vinyl panel murals can be painted safely inside the classroom in a controlled 

environment. • moveable murals can be permanently hung in awkward locations too high or dangerous for 

students to access safely and if the need ever arises, they can be moved to new locations.

Before starting, determine where the mural will be hung once it’s fi nished. This is important to build not 

only student motivation, but it will also affect the mural design. The amount of small and large details will 

depend on how close the mural will be to its audience. Also, don’t let the school be the only location for 

your mural. Preschools, social service agencies, senior centres, parks and local businesses are all potential 

sites for murals.
Rules for keeping paint where it should be

1. Stay in designated area.
2. Stay on plastic covered area.

3. Use one designated washroom for clean-up.

4. Wear shoe covers at all times when in the area. 

5. Take shoe covers off to leave paint area—check shoes to make sure no footprints or paint 

spots get on fl oor.6. Keep paint and brushes on an assigned table.

7. Keep brushes in colour pots designated to that colour to avoid muddying colours.

8. No paint should be taken into washrooms.

9. Prevent fl ushing of paint into the water system by using rubber or disposable gloves 

instead of rinsing paint-covered hands in the washroom.
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3. Building on students’ responses, suggest the following criteria for creating 
a powerful commemorative display:

• It captures important aspects of the event that the public should know 
about.

• It sends a powerful message or feeling.

• It uses interesting symbols or images.

 Explain that some commemorative displays mark an event associated 
with a social injustice like World War I internment. These help us learn 
about difficult events in history, and keep alive the memory of those who 
have suffered. Inform students that they will examine commemorative 
displays that shed light on past injustices that have occurred around the 
world and determine which of these are the most powerful.

4. Project the image found on World War I internment in 
Canada (Blackline Master #9.2). Distribute a copy 
of Critiquing a commemorative display (Blackline 
Master #9.1) for each student to complete. As a 
class, invite students to describe the key features 
and to comment on this memorial in light of the 
criteria established earlier in the lesson. Encour-
age students to record their conclusions on 
Blackline Master #9.1.

5. Distribute another copy of Blackline Master 
#9.1 and a copy of one of the following 
commemoratives to each pair of students:
• World War I internment in Canada 

(Blackline Master #9.2)
• Cambodian killing fields (Blackline 

Master #9.3)
• Holomodor (Blackline Master #9.4)
• Canadian soldiers in World War I (Black-

line Master #9.5)
• Holocaust during World War II (Black-

line Master #9.6) 
• Rwandan genocide (Blackline Master 

#9.7)

 Invite each pair to repeat the process 
they just completed: summarize the 
main aspects of the injustice and critique 
the display in light of the criteria. Encourage students 
to access the internet to learn more about their featured event. Once 
each pair has examined its assigned commemorative display, ask them 
to join with the other students who critiqued the same display in order to 
share their conclusions. Request that each of these groups present a short 
summary of its analysis to the rest of the class.

Introduce criteria 
for powerful 

commemoratives
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 9.2 World War I internment in Canada

Source: Canadian First World War Internment Recognition Fund

During Canada’s fi rst national internment operations of 1914–1920, thousands were branded 

“enemy aliens”, transported to camps in the country’s frontier hinterlands, and there forced to do 

heavy labour, not because of anything they had done wrong but only because of where they had 

come from and who they were.

Examine a World War I 
internment symbol
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 9.1 Critiquing a commemorative display

Injustice to be memorialized: _________________________________________________________________________________________

Describe the aspects, feelings/

message and symbols/images Explain what is effective 

about the display Suggest what might be done 

to strengthen the display

What I know about the injustice

Captures important as-pects or details 
to educate the 

public about the event and its signifi cance

Sends a pow-erful message or feeling about the event

Uses interest-ing symbols and images to represent the event

Examine other  
powerful visuals



Recognizing an historic injustice 59 The Critical Thinking Consortium

6. Distribute Ranking the commemorative displays 
(Blackline Master #9.8) to each student. During 
each presentation, suggest that students record key 
ideas about each memorial on this sheet. Follow-
ing the last presentation, ask students to rank the 
two most powerful commemoratives and explain 
the reasons for their ranking at the bottom of the 
page. Ask a sampling of students to share their 
rankings and their reasoning.

7. Use the rubric in Assessing the critique 
(Blackline Master #9.9) to assess students’ 
analysis of the commemoratives recorded 
on Blackline Master #9.1.

Session Two

1. Explain that students individually or in groups are now ready to create 
their own commemorative display of World War I internment. Explain 
the first task is to decide on a format for the commemorative display. 
Suggest several options:

• visual display (two- or three-dimensional): This could be a panel that 
will either be assembled into a larger class mural or mounted as an 
individual display.

• digital memorial: This could consist of tribute pages hosted on websites 
to remember a past injustice. The memorial may simply be a one-
page HTML document. Content typically includes multiple photos 
in a gallery or slideshow plus uploaded music and videos along with 
memories and stories. There can be a timeline that charts a sequence of 
events, and there may even be a blog or journal that provides a record 
of emotions and feelings that are related to the main event/injustice.

• audio-visual collage: this could be presented as a PowerPoint presenta-
tion or a slide show.

Recognizing an historic injustice 
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9.8 Ranking the commemorative displays

 Name of the 
Important information 

Strong message 

Interesting symbols

 injustice and 

or details 

or feeling 

or images

 
type ofcommemorative

The two most powerful commemorative displays based on the criteria are:

1. 

Rationale
2. 

Rationale

Share conclusions  
with the class

Assess students’ 
analysis of the displays

Recognizing an historic injustice 

143 

The Critical Thinking Consortium

Outstanding
Well developed

Competent
Underdeveloped

Understands the contents or 
message

Demonstrates excellent 

understanding of the 
memorial’s contents or 

message.
Demonstrates a good 

understanding of the 
memorial’s contents or 

message.
Demonstrates some 

understanding of the 
memorial’s contents or 

message.
Shows no understanding of the 

memorial’s contents or 
message.

Reasons/explanation for rating

Identifi espositive features 
Thoughtfully identifi es 

important positive 
features for each 

criterion.
Identifi es some important positive 

features for each 
criterion.

Identifi es a few positive 

features.
Does not identify any 

important positive 
features.

Reasons/explanation for rating

Points out areas for improvement 

Suggests insightful and 

relevant improvements 

to the commemorative 
display for all three 

criteria.

Suggests relevant 
improvements to the 

commemorative display 

for all three criteria.

Suggests a few improvements to the 
commemorative display.

Does not suggest any 
relevant improvements 

to the commemorative 
display.

Reasons/explanation for rating

9.9 Assessing the critique
Names: ________________________________________________________________________________

Decide on a format
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• a poster or poster series.

• statue or display installation of items and artifacts that commemorate 
the injustice.

 Invite students to select a format that interests them, allows them to ef-
fectively communicate the key information they identified in Lesson 7, 
and is something they are capable of doing successfully with the materials/
technology at their disposal.

2. Remind students that while their displays may differ from each other in 
terms of content and design, all should satisfy the criteria for creating 
powerful visual displays/memorials. Review the following criteria for 
creating a powerful memorial with the class:

• It captures important aspects of the event that the public should know 
about.

• It sends a powerful message or feeling.

• It uses interesting symbols or images.

3. Brainstorm different features that are often included in commemorative 
displays. These may include:
• photographs;
• letters;
• documents;
• artifacts;
• statues;
• symbols;
• objects;
• artwork; and/or
• audio-visuals.

4. Remind students that their task is to represent the key information about 
World War I internment (identified in Lesson 7) in their display. Encour-
age students to choose the most effective way to visually represent these 
aspects in the format they have chosen. Invite students to create a pre-
liminary sketch or outline of their display. Encourage students to indicate 
the structure/organization and the main features they have chosen to use 
in representing the key information.

5. Distribute another copy of Blackline Master #9.1 to each student. Ex-
plain that each student will use this form to provide feedback on a fellow 
student’s draft design. Remind students to summarize the contents of the 
display and then comment on positive aspects before suggesting possible 
improvements for each of the criteria to create a powerful commemorative. 
There is no need for students to complete the summary of the injustice at 
the top of the sheet.

Review criteria 
for commemorative 

displays

Brainstorm features 
contained in visual 
displays/memorials

Create a  
preliminary design

Introduce  
peer critique
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6. Allow time for each student to review another student’s preliminary set 
of ideas/design in light of the three criteria (important details, powerful 
feelings, interesting symbols/images), and to explain any positive com-
ments and suggestions.

7. Provide students with the opportunity to revise and rework their displays 
based on peer feedback. When all commemoratives are complete, create 
a class display and invite other groups to visit the display and learn about 
World War I internment in Canada.

8. After viewing the displays created by their classmates, ask students to 
respond in a short written reflection on two overarching questions:

• Why is it important to educate the public about this injustice?

• How can powerful commemorative displays help to reduce the 
likelihood of similar injustices reoccurring?

Assessment

1. Assess the final version of the displays using the 
rubric found in Assessing students’ commemora-
tive displays (Blackline Master #9.10).

Complete peer review

Share final versions

Decide on a format
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Outstanding
Well developed

Competent
Underdeveloped

Important aspects of the 
injustice

The most important 
aspects associated with 

the event, its causes, 
consequences and the 

lessons learned are 
represented in the 

commemorative.

Several important 
aspects associated with 

the event, its causes, 
consequences and the 

lessons learned, are 
represented in the 

commemorative. 

Some important aspects 

of the injustice are 
represented in the 

commemorative.

Very few of the 
important or relevant 

aspects are represented 

in the commemorative.

Reasons/explanation for rating

Powerful message or feelings
The commemorative 

communicates a very 
powerful message 

or feeling about the 
injustice.

The commemorative 
communicates a 

powerful message 
or feeling about the 

injustice.

The commemorative 
communicates a limited 

message or feeling 
about the injustice.

The commemorative 
does not communicate 

a clear message or 
feeling about the 

injustice.

Reasons/explanation for rating

Interestingsymbols and images
The commemorative 

includes a number 
of very interesting 

symbols and images to 
represent the event.

The commemorative 
includes some very 

interesting symbols and 

images to represent the 

event.

The commemorative 
includes some interesting symbols and 

images to represent the 

event.

The commemorative 
has very few interesting 

symbols and images.

Reasons/explanation for rating

9.10 Assessing students’ 
  commemorative displays

Names: _____________________________________________________________________________________________________________________
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 9.1  Critiquing a commemorative display
 Injustice to be memorialized: _________________________________________________________________________________________

Describe the aspects, feelings/
message and symbols/images 

Explain what is effective  
about the display

Suggest what might be done  
to strengthen the display

What I know about the injustice

Captures 
important as-
pects or details 
to educate the 
public about 
the event and 
its significance

Sends a pow-
erful message 
or feeling 
about the 
event

Uses interest-
ing symbols 
and images to 
represent the 
event
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 9.2  World War I internment in Canada

Source: Canadian First World War Internment Recognition Fund

During Canada’s first national internment operations of 1914–1920, thousands were branded 
“enemy aliens”, transported to camps in the country’s frontier hinterlands, and there forced to do 
heavy labour, not because of anything they had done wrong but only because of where they had 
come from and who they were.
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 9.3  Cambodian killing fields

The Killing Fields refers to the systematic murder of Cambodian civilians by the Khmer Rouge 
regime between 1975 and 1979.  It is estimated that a quarter of the country’s population was killed 
during this genocide.

Source: Keith Brooks

Source: John Campbell
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 9.4  Holodomor

Source: Polyanka Libid

The Great Famine of 1932–1933 in Soviet Ukraine which took the 
lives of many millions of Ukrainians is known as the Holodomor.
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 9.5  Canadian soldiers in World War I

Source: Graham MacKay

World War I (1914–1918) was monumental for Canadian identity. Many have suggested that Canada 
became an independent nation and began to be recognized internationally after the Great War.

http://en.wikipedia.org/wiki/Military_history_of_Canada_during_World_War_I
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 9.6  Holocaust during World War II

Source: Florida Center for Instructional Technology

The Holocaust refers to the systematic extermination of European Jews and the mass murder of 
Roma, homosexuals, the disabled, Jehovah’s Witnesses and political dissidents by Nazi Germany 
and its collaborators between 1941 and 1945. Many millions of Ukrainians, Poles, Russians and 
other Slavic people were also enslaved or murdered. 

http://en.wikipedia.org/wiki/The_Holocaust
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 9.7  Rwandan genocide

Source: Radu Sigheti

The Rwandan genocide was the systematic slaughter of Rwandans of Tutsi descent by Hutu 
militants in 1994. Many felt the United Nations and the international community could have done 
more to prevent this atrocity.
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 9.8  Ranking the commemorative displays

 Name of the Important information Strong message Interesting symbols
 injustice and or details or feeling or images
 type of
commemorative

The two most powerful commemorative displays based on the criteria are:

1. Rationale

2. Rationale



Recognizing an historic injustice 143 The Critical Thinking Consortium

Outstanding Well developed Competent Underdeveloped

Understands 
the contents or 
message

Demonstrates excellent 
understanding of the 
memorial’s contents or 
message.

Demonstrates a good 
understanding of the 
memorial’s contents or 
message.

Demonstrates some 
understanding of the 
memorial’s contents or 
message.

Shows no 
understanding of the 
memorial’s contents or 
message.

Reasons/explanation for rating

Identifies
positive 
features 

Thoughtfully identifies 
important positive 
features for each 
criterion.

Identifies some 
important positive 
features for each 
criterion.

Identifies a few positive 
features.

Does not identify any 
important positive 
features.

Reasons/explanation for rating

Points out 
areas for 
improvement 

Suggests insightful and 
relevant improvements 
to the commemorative 
display for all three 
criteria.

Suggests relevant 
improvements to the 
commemorative display 
for all three criteria.

Suggests a few 
improvements to the 
commemorative display.

Does not suggest any 
relevant improvements 
to the commemorative 
display.

Reasons/explanation for rating

 9.9  Assessing the critique
 Names: ________________________________________________________________________________
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Outstanding Well developed Competent Underdeveloped

Important 
aspects of the 
injustice

The most important 
aspects associated with 
the event, its causes, 
consequences and the 
lessons learned are 
represented in the 
commemorative.

Several important 
aspects associated with 
the event, its causes, 
consequences and the 
lessons learned, are 
represented in the 
commemorative. 

Some important aspects 
of the injustice are 
represented in the 
commemorative.

Very few of the 
important or relevant 
aspects are represented 
in the commemorative.

Reasons/explanation for rating

Powerful 
message or 
feelings

The commemorative 
communicates a very 
powerful message 
or feeling about the 
injustice.

The commemorative 
communicates a 
powerful message 
or feeling about the 
injustice.

The commemorative 
communicates a limited 
message or feeling 
about the injustice.

The commemorative 
does not communicate 
a clear message or 
feeling about the 
injustice.

Reasons/explanation for rating

Interesting
symbols and 
images

The commemorative 
includes a number 
of very interesting 
symbols and images to 
represent the event.

The commemorative 
includes some very 
interesting symbols and 
images to represent the 
event.

The commemorative 
includes some 
interesting symbols and 
images to represent the 
event.

The commemorative 
has very few interesting 
symbols and images.

Reasons/explanation for rating

 9.10  Assessing students’ 
  commemorative displays
 Names: _____________________________________________________________________________________________________________________
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 9.11  Advice on mural making

Use the following guide as a springboard to making a mural. Feel free to incorporate your own  
creative ideas. If you’ve never done a mural, start small. The size of the mural is not as important  
as the mural message and what you learn making it. 

Murals are traditionally painted directly on walls, but moveable wood or canvas murals have several 
advantages over those painted on walls:

• wood panel or vinyl murals do not require school-site permission to paint. Even if you can’t 
find a location or permission from your principal, you can still get started. 

• wood /vinyl panel murals can be painted safely inside the classroom in a controlled 
environment. 

• moveable murals can be permanently hung in awkward locations too high or dangerous for 
students to access safely and if the need ever arises, they can be moved to new locations.

Before starting, determine where the mural will be hung once it’s finished. This is important to build not 
only student motivation, but it will also affect the mural design. The amount of small and large details will 
depend on how close the mural will be to its audience. Also, don’t let the school be the only location for 
your mural. Preschools, social service agencies, senior centres, parks and local businesses are all potential 
sites for murals.

Rules for keeping paint where it should be

1. Stay in designated area.

2. Stay on plastic covered area.

3. Use one designated washroom for clean-up.

4. Wear shoe covers at all times when in the area. 

5. Take shoe covers off to leave paint area—check shoes to make sure no footprints or paint 
spots get on floor.

6. Keep paint and brushes on an assigned table.

7. Keep brushes in colour pots designated to that colour to avoid muddying colours.

8. No paint should be taken into washrooms.

9. Prevent flushing of paint into the water system by using rubber or disposable gloves 
instead of rinsing paint-covered hands in the washroom.




