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Gathering in a Good Way

Opening the Circle
In the current context of reconciliation, educators are increasingly aware of 
the weight and responsibility of engaging with distinct Indigenous histories, 
knowledges, and perspectives. For many, this awareness is accompanied by 
deep fears of making mistakes and causing harm. There is also trepidation 
about not doing justice to the depth and sacredness of the work. These fears 
reflect a broader awareness of the legacies of colonial violence embedded 
in educational systems and a sincere desire to avoid repeating those harms. 
However, fear alone can become immobilizing and prevent the work that 
needs to be done from advancing.

We recognize that engaging in truth and reconciliation through Indigenous 
education requires courage. It also involves an acceptance of discomfort in 
learning and practicing intellectual humility, leading to greater emotional 
range. To teach for truth and reconciliation is to inhabit a cognitive space of 
unlearning, alongside the embodied emotional and psychological dimensions 
of this process as well. Educators must navigate fear and the possibility of 
making mistakes, all while striving to create meaningful and ethical learning 
spaces that challenge colonial norms.

Guiding Wisdom: Addressing the Roots of Educators’ 
Gaps in Indigenous Knowledges

Marie Battiste offers crucial insight into the emotional terrain many educators 
navigate when approaching Indigenous histories and knowledges. Drawing on 
decades of experience with teacher candidates, she helps us understand how 
fear, guilt, and uncertainty often stem from systemic erasure and cognitive 
imperialism rather than individual failure. Her reflections provide both 
insight and compassion, helping educators move through their paralysis to 
more purposeful engagement.

The stories in this collection reveal a number of educators who carry 
levels of hesitation, reluctance, and fear, all limiting emotions in 
the building of learning of something new. While these emotions 
are normal in most new learning situations, the prevalence of them 
among educators when discussing the histories or knowledge of 
Indigenous Peoples or other groups is clearly important to analyze 
further and to consider offering some guiding help.

cognitive imperialism: the imposition of one dominant way of knowing as universal, superior, or 
neutral, resulting in the marginalization or erasure of other knowledge systems
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I have had many students in my teaching of teacher candidates who 
expressed similar emotions and concerns. My approach has been to 
offer them, first, insight as to why teacher candidates don’t know 
about Indigenous Peoples, cultures, treaties, and their histories. It 
also helps to allay some guilt and anxiety about their own personal 
knowledge. Educators need to understand the ways cognitive 
imperialism in education was constructed in Eurocentric colonialism 
and how it remains an ongoing problem despite decades of 
instruction in equity, diversity, and inclusion. Largely these EDI 
initiatives were about individual differences and barriers in 
addressing them, and often the issues did not address Indigenous 
Peoples’ histories, cultures, treaty or Aboriginal rights, or the effects 
of histories with colonialism, imperialism, and racism.

The lack of knowledge about Indigenous Peoples of Canada and the 
ways history education has taught about Indigenous people leads then 
to the next problem: the overwhelming amount of information about 
Indigenous Peoples, local or national, that is not part of a teacher 
candidate’s own cultural knowledge or what is available in current 
curricula.

— Marie Battiste

Marie helpfully contextualizes the paralysis and shame so many educators 
experience as they take up this work. She reminds us that the lack of 
exposure to different ways of knowing is rooted in the structural erasure of 
culture, histories, knowledge systems, and languages. This framing helps 
educators re-situate their complex emotions within a collective, systemic 
context. So while they may not carry responsibility for the lack of knowing 
that was a product of their own educational experience, they must pick up 
these responsibilities now to address these erasures today as thoughtfully as 
possible.

Eurocentric colonialism: the process through which European powers from the 15th century onward 
expanded into other regions around the world, claiming lands, exploiting resources, and dispossessing 
Indigenous nations, subjugating existing peoples and polities, and enslaving and forcibly transporting 
others; it imposed European governance, economic structures, religion, and knowledge systems as 
dominant
knowledge systems: coherent ways of generating, validating, transmitting, and applying knowledge, 
shaped by culture, history, Land, and worldview
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This collection of stories explores educators’ fear of reproducing harm 
unintentionally. The stories are organized into four storytelling rounds:

•	Willingness and the Inner Terrain

•	Deepening Reflexivity

•	Ethical Engagement With Indigenous Knowledge

•	Co-creating With Students

We invite you to enter these stories as a fellow practitioner engaged in the 
ongoing work of critical unlearning, relational accountability, and visionary 
reimagining through a deep willingness to engage in the inner work required 
to support truth and reconciliation with integrity. As you move through these 
pages, we invite you to pause often. Let the stories speak and the tensions sit. 
Also let yourself be surprised.

relational accountability: a term drawing on the work of Shawn Wilson (2008); the ethical 
responsibility to honour, sustain, and reciprocate the web of relationships through which knowledge 
is generated; includes responsibility for one’s actions that is grounded in ongoing relationships with 
people, communities, Land, and future generations
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Storytelling Round One: 
Willingness and the Inner Terrain

The stories in this round explore one of the most 
human and necessary dimensions of engaging 
meaningfully with Indigenous education: the 
vulnerability, humility, and relational accountability 
involved in learning through missteps. These are stories of 
the ongoing effort and courage required to navigate the inner terrain 
of unlearning and relearning in the context of repairing historical harm.

Educators in this round are asking questions such as the following:

•	How can I respond with humility when I’ve made a mistake, even 
when I didn’t intend harm?

•	What inner qualities help me return to this work with integrity?

•	How do I cultivate relationships and communities that allow for 
accountability without shame?

This is where critical inquiry plays a vital role:

•	It supports the development of thinking habits like humility, critical-
mindedness, and courage; these are the inner capacities needed to ask 
hard questions and hold space for discomfort.

•	It affirms that meaningful learning often requires us to revise both what we 
know and how we respond when we are shown what we didn’t previously 
see or understand.

•	It highlights that guidance from others is most powerful when grounded in 
mutual respect and a shared commitment to doing better.

Guiding Wisdom: Learning in Good Ways by 
Navigating Mistakes Through the Teachings

Marie’s insights offer both affirmation and direction for this journey. Drawing 
from the Seven Grandfather Teachings, she reminds educators that love, 
respect, humility, bravery/courage, truth, honesty, and wisdom are not only 
the foundations of some Indigenous knowledge systems but also necessary 
guideposts for non-Indigenous educators seeking to approach unfamiliar 

thinking habits: inclinations, attitudes, and dispositions that shape how learners show up when facing 
unfamiliar, ambiguous, or challenging situations
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knowledge with integrity. She frames mistakes as ordinary, even essential, 
moments in the learning process, provided we respond to them with courage.

One of the ways to address both the learning and the tensions of 
misinformation is to provide opportunities for Indigenous people to 
share their own knowledge and ways of knowing. Learning from and 
with Indigenous Peoples, the values, ontologies, and principles that 
help to address the core of Indigenous teachings can help educators 
to build their own experiential knowledge, while also building their 
confidence and competence in teaching Indigenous content.

Teaching to understand, for example, the Seven Grandfather 
Teachings (love, respect, humility, bravery/courage, truth, honesty, 
and wisdom) covers many teachings of Algonkian Nations from 
the East Coast to the Prairies. These seven teachings are the basic 
foundations of knowing and teaching for lifelong learning. Other 
similar teachings exist among diverse nations using different 
metaphors (Davidson & Davidson, 2018). These teachings can be a 
source of strength for both the learner and teacher in each of us, 
for each of these concepts provide the protocols for approaching 
subjects and resources unknown and the hesitations we have in 
them. They help us to recognize that the absences in knowledge 
disseminated may be sources for humility and courage to search 
beyond our own comfort levels, to start our search with love as we 
seek other knowledges, respecting the processes and protocols among 
Indigenous knowledge holders and uncovering our own vulnerability 
and the needed bravery/courage to seek truth and wisdom.

Stories of educators feeling vulnerable and having had to live with 
being corrected or admonished by someone is normal, although not 
necessarily everyone’s experience. It certainly leads us to greater 
humility even when we are not wrong. Accepting mistakes and 
moving forward with courage are great lessons. I think the story 
of Stefan Stipp, the principal of North Surrey Secondary School in 
Surrey, British Columbia, on pages 15 and 16, about his experience is a 
good example of humility and bravery to listen, to hear, and to learn 
from the wisdom of others.

For example, the following quote from Kyle McKillop sums up one of 
the teachings coming from the Seven Grandfather Teachings:

And then addressing my emergent mistakes becomes about 
humility; it’s about being patient enough to learn, it’s about 
listening, instead of talking. It’s being sensitive to what 
somebody else is saying and not being ethnocentric about 
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my approach. I’m a learner, and I can take thoughtful risks 
with humility; I can be open to fixing what I’m doing. (Kyle 
McKillop, ELA Lead Learner, LA Matheson Secondary, 
Surrey Schools, British Columbia)

Another educator in the group [shared this advice, given to them by 
an Indigenous youth care worker]:

She reminded us…to focus on where your heart is, and make 
sure that it’s centred in the right place. That’s always really 
resonated with me, that quote that she gave us, “It’s where 
your heart is.” You are going to make mistakes along the way, 
and that may be okay. But if you’re doing the work for the 
right reason, to really operate from that place. (Educator, 
British Columbia)

This is wisdom.

— Marie Battiste

This round invites deeper engagement and reflection on these integral 
dimensions of what it means to engage in the inner work required to 
participate in truth and reconciliation with deeper commitment and 
integrity. This round includes stories centred around three themes:

•	Meeting Fear with Courage

•	Learning from Mistakes

•	Seeking Guidance from Knowledgeable Others

As you read the stories in this round, consider:

•	What are specific ways I can ensure my curiosity is guided by humility and 
not by entitlement to knowledge?

•	How might I meaningfully expand my circle of guidance? Who else could I 
learn with or from?
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Educator Stories on… Meeting Fear With Courage
Fear is a natural and often unspoken part of engaging in Indigenous education, 
especially for educators striving to act with respect and integrity. These stories 
surface the quiet weight of fear—of causing harm, of being called out, of not 
knowing enough—and show how educators can choose to stay open rather 
than shut down. These stories invite us to examine our emotions as educators, 
guiding us toward more courageous and compassionate engagement.

1.	Last spring, I was called in by a local Elder. It’s a deeply uncomfortable 
experience. I was in a circle with people I didn’t know very well, as part of 
the Aging Activism Research Collective. I’d been invited in as a Research 
Assistant, and I was asked to lead some introduction and drama activities, 
and I made a choice about a song. After I had finished, this woman who is 
a respected Elder in the community and who was sitting right beside me 
raised some concerns about the song choice that I had made. She felt it was 
an example of cultural appropriation, and my stomach just dropped. So 
I held my hands open on my lap, and I got really quiet and I just listened. 
I can feel prickles right now remembering it, because I was just so deeply 
embarrassed and ashamed and disappointed. And I was filled with regrets 
because there were so many other songs I could have chosen. But I just 
was like, I’m going to stay open. And we ended up having a half-hour 
conversation in the circle, and it was right at the beginning of the day too. 
But there was something about the conversation that I think allowed us all 
to come together in a way afterwards. She had raised concerns about why I 
had chosen that song, but also why didn’t anyone else in the circle step up, 
rise up, and raise their concerns? She was holding all of us accountable. So 
people were responding, some people agreed that the song was appropriate 
or not appropriate. There were kids who were part of the circle, it was 
intergenerational, so kids were asking questions. I was asked if I wanted to 
speak, and I actually said, “You know what, I just want to listen and I want 
to learn.” For me, it was a really great opportunity to measure how much I 
had grown because I think in the past, I would have become very defensive, 
I would have tried to fix it right away. I think that what I’ve learned is that I 
need to expect—of course it was unintentional, the harm that I caused, but 
I caused harm—but I need to expect that that might happen. And then really 
figure out how I’m going to process that. So I was holding that space where I 
could hear what was being said, trying to really listen. Then of course, when 
I got home at the end of the three hours, I bawled, I cried and cried and 
cried, because I was just so upset. Then I had time to process and write and 
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people also reached out. But what was interesting was that I was modelling 
for the younger people in the circle and for some of the older people, this is 
the feedback I got, that you need to accept that feedback with humility, with 
grace, to really demonstrate being open to it.

—	 Velvet Lacasse

2.	I think that fear is always an underlying thing, and wanting to do things 
right and respectfully. But it becomes more of a secondary thing that 
operates in the background the more that you become familiar with it. We 
have an Indigenous youth care worker. I was mentioning that I work now 
as part of the Indigenous support team at our school, and I remember her 
sitting down with the group of us as we were starting this work and sharing 
her own opinions and ideas in support in that process. She reminded us to 
not allow that fear to keep us from engaging in the important work, and to 
focus on where your heart is, and make sure that it’s centred in the right 
place. That’s always really resonated with me, that quote that she gave us, 
“It’s where your heart is.” You are going to make mistakes along the way, 
and that may be okay. But if you’re doing the work for the right reason, to 
really operate from that place. That has been something that I often reflect 
on, when I’m having those moments of insecurity or feeling inadequate, or 
I’m feeling ill prepared with some of the stuff that I may be engaging with.

—	 Educator, British Columbia

Critical Inquiry Commentary: Meeting Fear With Courage
These stories illustrate that communities of thinkers are built through 
shared risk-taking, emotional honesty, and accountability, not only 
through knowledge-sharing. When educators and students are supported to 
explore fear as part of the learning process, they can engage more fully and 
relationally and resist the impulse to withdraw due to discomfort.

Grow Communities of Quality Thinkers
Fear of causing harm or being perceived as ignorant can isolate educators 
and inhibit growth. Yet, when met within a supportive learning community, 
fear can be transformed into a site of relational inquiry and courage. In story 
1, Velvet’s choice to remain open and silent in the face of difficult feedback 
creates a space for collective learning. Her vulnerability becomes a model 
for others in the circle, including youth, affirming that learning is ongoing, 
relational, and often uncomfortable. Similarly, in story 2, an educator 
shares how an Indigenous colleague offered a guiding orientation based on 
grounding in shared values (“where your heart is”). This framing affirms that 
mistakes are not the end of the conversation, but the beginning of deeper 
responsibility and connection.
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When growing communities of quality thinkers, consider the following 
principles and practical ideas to help you intentionally nurture these 
communities within your classrooms and schools.

Key Learnings

•	Communities grow when fear is named, normalized, and navigated 
together, not in isolation.

•	Relational accountability and emotional openness are foundational to 
critical thinking and ethical practice.

•	Learning communities flourish when members co-create space for 
reflection, feedback, and repair.

Practice Moves

•	Begin conversations with commitments to shared values (such as curiosity, 
mutual accountability, and love).

•	Make space for processing discomfort together; offer inquiry questions 
that turn emotion into insight (e.g., What is this feeling telling me about 
what matters here?).

•	Model non-defensiveness and humility after making a mistake to cultivate 
a culture of growth and belonging.

Educator Stories on… Learning From Mistakes
These stories bring together honest reflections from settler educators who are 
learning through the inevitable mistakes that come with engaging in truth 
and reconciliation through education. Their journeys remind us that mistakes 
are part of meaningful inquiry, and that the process is where the deepest 
learning happens.

1.	I can see where I went wrong. But I often think, what happens if I don’t 
take that chance to start, you know? We do have to have this willingness 
to put ourselves in these vulnerable spaces. We ask kids all the time to be 
vulnerable, and to take courage and make mistakes, and that’s how we 
grow. But we’re so adverse to that as adults.

—	 Liisha Hinder, Learning Leader – Land-based Learning, Calgary Board 
of Education, Alberta
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2.	I very quickly realized that I shouldn’t be doing that, and did curb that. But 
I think there is an impetus, or I suppose that there’s a desire in teachers 
and in myself, as well, to bring in Indigenous education as best we can. 
Sometimes we don’t know how to do that and we make mistakes. And it 
really feels like when we make those mistakes that we don’t want to try 
again. So when that happened, I just didn’t know what to do or how to 
fix it. I didn’t want to do anything anymore, because I was so scared that 
I was going to get it wrong. I think that that happens for a lot of teachers, 
they don’t know the steps. When they go ahead to do any teaching around 
Indigenous ways of knowing, I think that they feel so ill equipped that they 
just do nothing instead. I have spent a lot of time reflecting on that and 
thinking about how I have, now, this knowledge, and how can I help other 
teachers to bring in the voices in the school, or look for other ways to do it, 
because doing nothing isn’t the better way.

—	 Sarrah Johnstone, Alberta

3.	When I looked at, initially, the curriculum, I taught Grade 6, and it was 
about social studies. And we know there’s a curriculum written and the 
curriculum unwritten, and that it is a Eurocentric space, and that there 
are many kinds of voices that aren’t centred in this work…I did the classic 
totem pole…I did it with this beautiful, heartfelt space that I was doing 
great things. And, you know, that ignorance sort of lived for a while…It 
was through the learning and reflection and growing process when I reflect 
back, I was like, Oh, I made mistakes. But the importance of the intellectual 
humility with that. And I couldn’t even say intellectual humility back then, 
but I now realize that importance. We have to start this work somewhere.

—	 Liisha Hinder, Learning Leader – Land-based Learning, Calgary Board of 
Education, Alberta

4.	There’s no question that mistakes were made in the teaching of that, but 
the attempt was, right from the start, to provide two things: one, to make sure 
that this was seen as an important piece of history; and then to make sure it was 
presented not from just a European perspective, but from multiple perspectives, 
especially the Indigenous perspective, as much as possible. I always did 
activities where students were put into situations where they were trying to 
empathize with what might it be like to have these white folks show up.

—	 Stefan Stipp, Principal, North Surrey Secondary School, Surrey, British 
Columbia

5.	The first thing I consider when I’m talking about unintentional harm is 
not “Am I going to cause harm?”—because I am going to make mistakes 
whenever I go outside my own cultures, my own areas of familiarity. What 
I consider instead is how I am going to deal with my mistakes. How we 
recover from mistakes is what matters more than the mistake itself. It does 
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mean that I’m going to need to build knowledge in advance. I’m not taking 
risks blindly. I’m trying something new to me that I have still thoughtfully 
constructed, thoughtfully cultivated. And then addressing my emergent 
mistakes becomes about humility; it’s about being patient enough to learn, 
it’s about listening, instead of talking. It’s being sensitive to what somebody 
else is saying and not being ethnocentric about my approach. I’m a learner, 
and I can take thoughtful risks with humility; I can be open to fixing what 
I’m doing.

—	 Kyle McKillop, ELA Lead Learner, LA Matheson Secondary, Surrey 
Schools, British Columbia

Critical Inquiry Commentary: Learning From Mistakes
These stories highlight the importance of moving from perfectionism to 
inquiry, and from isolation to relational learning. An authentic and robust 
critical inquiry framework would recognize making mistakes as essential to 
iterative, ethical engagement.

Grow Communities of Quality Thinkers
Climate can shape the capacity for educators to take responsible risks. 
Several describe the impulse to withdraw after a mistake, afraid to cause 
further harm. Yet they also describe the process of returning to the work, 
supported by colleagues and new insights that transform mistakes into 
powerful opportunities for continued growth. They reframe their mistakes 
as invitations to deeper learning and reflection.

When growing communities of quality thinkers, consider the following 
principles and practical ideas to help you intentionally nurture these 
communities within your classrooms and schools.

Key Learnings

•	Courage grows in relational spaces where vulnerability is met with 
support instead of judgment.

•	Genuine reflection and dialogue transform mistakes from personal 
failures into collective opportunities for insight.

•	Emotional openness and humility are not soft skills but essential 
preconditions for critical and ethical thinking.
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Practice Moves

•	Cultivate learning environments where missteps are framed as part of 
growth grounded in accountability.

•	Model intellectual humility and acknowledge your own learning edges.

•	Use critical incidents to foster collective sensemaking rather than 
defaulting to blame.

Design Opportunities for Quality Thinking
Educators benefit when professional learning is sequenced in ways that 
intentionally support inquiry over time. What can help is a series of 
experiences that scaffold reflection and deepen understanding through 
sustained revisiting. This is more powerful than a one-off correction. There 
is also real value in anticipatory reflection, considering ahead of time how 
you might respond to discomfort or correction.

When designing opportunities for quality thinking, consider the following 
principles and practical ideas to help you plan what questions to ask students 
and what tasks or activities they might engage in.

Key Learnings

•	Reflection on mistakes is supported when it is intentionally embedded in 
the learning process.

•	Critical inquiry is iterative; educators need time, return points, and 
supportive dialogue to internalize new perspectives.

•	Designing for learning means anticipating emotional responses as much 
as cognitive ones.

Practice Moves

•	Use inquiry questions like, How will I thoughtfully respond when I get 
something wrong?

•	Offer iterative learning cycles that revisit key critical inquiry questions 
over time.

•	Encourage educators to name their starting place and revisit it after 
reflection using an “affirm, revise, aspire” approach.

Strengthen Quality Thinking Competencies
Rather than avoiding missteps, these educators model the thinking habits of 
humility, open-mindedness, and responsible risk-taking as they seek to learn 
with greater intention and accountability. Stories emphasized the need to 
act thoughtfully, cultivating enough knowledge to move forward, while still 
being open to correction. The ability to hold complexity, listen deeply, and 
recover with integrity emerges as a defining feature of quality thinking.
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When strengthening quality thinking competencies, consider the following 
principles and practical ideas to help you nurture the intellectual tools both 
within yourself and in your students.

Key Learnings

•	Quality thinking involves both the courage to act and the humility to 
revise one’s thinking.

•	Responsible risk-taking involves integrating knowledge and emotional 
literacy.

•	The ability to reflect and recalibrate by accepting discomfort in learning 
is itself a powerful mark of professional and ethical growth.

Practice Moves

•	Teach students to use a process like dialogue, journaling, or a processfolio 
to build thinking habits such as being visionary, flexible, and willing to 
change their mind.

•	Co-construct criteria that can support students in thinking through 
complex issues (e.g., respectful, responsible, informed, and/or relational).

•	Normalize returning to the same questions again and again as part of 
authentic inquiry.

Educator Stories on… Seeking Guidance From 
Knowledgeable Others
In these stories, educators reflect on the importance of asking questions 
as a way to move through uncertainty, deepen understanding, and honour 
relationships. Their stories reveal how the courage to inquire, especially 
when grounded in humility and respect, can shift fear and uncertainty 
into meaningful engagement. When educators seek guidance from trusted 
Indigenous colleagues and knowledge holders, learning becomes more 
accurate and more relational, accountable, and alive. These stories invite 
us to consider: What kind of spaces make it possible to ask the questions we’re 
afraid to ask? How can we help create those spaces for others?

processfolio: a collection of sequenced subtasks that help to make the complexity of a rich task 
manageable; provides a rich body of evidence capturing the process of thinking that leads to a product 
or performance (Gini-Newman & Gini-Newman, 2024)
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1.	I think people need to be okay with asking questions. If they don’t 
understand, or if they have questions about something, be okay to ask 
politely. Because we are all going to make mistakes, and we all have our own 
assumptions, we all have our own biases. The only way those are going to go 
away or get fixed or rerouted is by conversation and by asking questions. So 
the more we put the blinders on, it’s like, No, I’m too scared to do it. You’re 
not mitigating any of those biases or assumptions, they’re going to stay 
there until you’re able to pull the blinders off and ask the difficult questions 
or the questions you’re scared to ask.
—	 Shy-Anne Bartlett, Manager of Indigenous Education, Superior-

Greenstone District School Board

2.	I want to be able to talk to someone and ask questions in a space where I feel 
comfortable asking questions. Actually, it worked out quite nicely, because 
a teacher I’ve known since my kids were little is now one of our Indigenous 
consultants. She comes to our school as one of her family of schools, so I 
reached out to her and asked if she would meet with me.
She’s been in my class before to do activities with the students, but this 
time, I wanted to sit and talk and plan with her. I wanted to brainstorm and 
say, This is what I want to do. What do you think? How can we incorporate 
things? And so just having her voice and that comfort level with her made 
such a difference. Sometimes you want to ask a question but you think, I’m 
going to sound like such an idiot if I ask this question, so you’re embarrassed 
and you don’t ask it. But with her, I have that comfort level that I can ask 
whatever I need to. Because I think that’s part of the problem. I don’t want 
my questions to appear offensive or ignorant. They’re things I truly in my 
heart want to know and understand, and I’m asking them from a place of 
love, kindness, and respect. I don’t want it to come across any other way. So 
having someone like her, who I can just say, Okay, this is what I’m thinking. 
Am I way off on this? What are your thoughts? That made a huge difference.
—	 Heidi Doran, retired teacher, Trillium Lakelands District School Board, 

Ontario

3.	I think what’s been most helpful is the encouragement of Indigenous people 
that I’ve worked with, and also a friend from outside of work, where the 
message that I’ve gotten is to just do your best. It’s understandable that 
you’re not going to get it all right, no one is going to get all right, but that 
was the basic message. The basic belief that I operate from now is that if 
I’m trying to teach for truth and reconciliation, or as a principal trying to 
support others in that way and also do my own part, as long as I’m coming 
from a good place which includes humility and curiosity, and I’m doing my 
best, and I’m willing to listen and own mistakes that I’m bound to make, 
that’s a much better place to come from than to do nothing. Thinking about 
that has given me a great deal of… “confidence” is the wrong word, but 
encouragement to just keep doing, knowing that there will be mistakes. 
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The message I’ve gotten almost universally from Indigenous educators 
and others is that’s the right approach. The keywords here are humility 
and curiosity. I don’t know it all, I certainly don’t have an Indigenous 
perspective, I come from a very privileged place in all kinds of ways, so I 
need to come at it from that point of view.

—	 Stefan Stipp, Principal, North Surrey Secondary School, Surrey, British 
Columbia

Critical Inquiry Commentary: Seeking Guidance From 
Knowledgeable Others
These educators remind us that the process of truth and reconciliation depends 
on the quality of our relationships with Indigenous colleagues, with students, 
and with ourselves. Critical inquiry here is reframed as relational inquiry: it 
involves curiosity that is accountable to others, and the humility that opens 
us to transformation. Asking questions, when grounded in respect and love, 
becomes a practice of belonging instead of an admission of ignorance.

Grow Communities of Quality Thinkers
These stories reflect the conditions necessary to nurture communities where 
asking difficult or uncertain questions is encouraged rather than avoided. As 
educators describe moments of vulnerability, they highlight the importance 
of trust and nonjudgmental spaces for dialogue. In stories 1 and 2, Heidi and 
Stefan in particular show how relational well-being, rooted in respect and 
safety, can transform apprehension into meaningful inquiry. This affirms that 
communities of thinkers are relational spaces where people feel held enough 
to risk curiosity and show their gaps in understanding.

When growing communities of quality thinkers, consider the following 
principles and practical ideas to help you intentionally nurture these 
communities within your classrooms and schools.

Key Learnings

•	Communities of thinkers grow when vulnerability is normalized 
and supported through trust and reciprocity. Educators can openly 
acknowledge uncertainty, share how they learn from mistakes, and 
model curiosity when engaging with complex or sensitive issues.

•	Inquiry thrives in emotionally safe spaces where curiosity is welcomed. 
Modelling openness, listening, and thoughtful questioning are important 
to this process.

•	Relational accountability deepens when educators recognize that their 
learning is interdependent with others’.
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Practice Moves

•	Establish principles that normalize questions, imperfection, and “not 
knowing”.

•	Use talking circles and meaningful protocols that open space for learners 
to bring thoughtful questions forward.

•	Develop expectations and routines that involve seeking wise guidance 
from others.

Use Guidance to Inform Quality Thinking
These stories show that seeking guidance is an act of relational courage 
rather than a sign of inadequacy. When educators ask questions from a 
place of humility and empathy, they begin to shift learning from individual 
performance toward collective responsibility. Guidance in these stories is 
reframed from “instruction” in a conventional sense. Instead, guidance as 
described in these narratives is often reciprocal, situated in relationships 
that are emotionally safe and intellectually generative. The educators’ 
stories surface how culturally responsive guidance emerges through 
respectful consultation, as seen when educators seek advice with humility 
and a willingness to be challenged. Notably, in story 2, Heidi illustrates how 
guidance is most powerful when learners feel their curiosity is met without 
judgment and when being “way off” in one’s thinking is viewed as part of the 
process rather than a failing.

When using guidance to inform quality thinking, consider the following 
principles and practical ideas to help guide your assessments of student 
performance and thinking.

Key Learnings

•	Meaningful guidance can be co-constructed through dialogue, listening, 
and reciprocity.

•	Relational guidance extends learning beyond facts and deepens 
accountability.

•	Seeking guidance invites metacognition and reflexivity (thinking about 
one’s thinking and positionality), nurturing awareness of how our own 
positionality shapes what we ask and how we hear responses.
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Practice Moves

•	Recognize that our questions are the entry points for receiving the 
guidance needed to address systemic patterns of erasure and harm. An 
educator can pause to ask, Whose knowledge counts in this classroom, and 
who decides?

•	Prompt reflection on: What allows guidance to be received without 
defensiveness? Guidance is most likely to be received without defensiveness 
when people feel safe enough to be imperfect, supported enough to stay 
engaged, and oriented toward responsibility rather than self-protection.

•	Encourage co-planning with Indigenous partners where educators can 
seek responsive feedback.

Strengthen Quality Thinking Competencies
Across these stories, educators model two core thinking habits that are 
essential to critical inquiry in Indigenous education: curiosity and humility. 
These competencies are framed as holistic dispositions: they are ways of 
being and thinking that can help educators examine their assumptions, name 
their limitations, and remain open to learning. In stories 1 and 3, we see how 
Shy-Anne and Stefan position curiosity as a bridge across discomfort and fear. 
We also see humility as a foundation for asking meaningful questions without 
expectation of immediate answers or affirmation.

When strengthening quality thinking competencies, consider the following 
principles and practical ideas to help you nurture the intellectual tools both 
within yourself and in your students.

Key Learnings

•	Quality thinking begins with acknowledging that knowledge is relational.

•	Curiosity, when guided by humility and reflexivity, fosters more ethical 
questioning that deepens understanding rather than reinforcing bias.

•	Confidence in this work comes from the courage to remain teachable.

Practice Moves

•	Use metacognitive prompts: What do I want to understand more deeply? 
What assumptions might I be carrying?

•	Model “thinking aloud” protocols where learners narrate their 
uncertainty as a strength.

•	Frame curiosity and humility as thinking habits requiring iterative 
development rather than being one-time traits. This can happen by 
embedding their development intentionally into inquiry cycles and 
reflective dialogue.
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Reflection Questions

These questions are offered as companions to the stories in this round. They 
are an invitation to listen inwardly while also considering your role in systems 
of teaching and learning. Use them to reflect on how seeking guidance and 
vulnerability shape your practice. Also use them to notice where your own 
learning edges are inviting greater humility, reciprocity, and responsibility in 
advancing truth and reconciliation.

•	What kinds of relationships make it possible for me to ask difficult or 
uncertain questions without fear of judgment?

•	How can I best build that same safety for others in my classroom or school 
community?

•	When have I hesitated to ask a question? What does that hesitation reveal 
about power, trust, or readiness?

•	What practices help me receive guidance without defensiveness or self-
protection?

•	How do I model curiosity and humility so that my students see questioning 
as a strength rather than a weakness?

•	What responsibilities come with the answers or teachings I receive? How 
will I honour and apply them with integrity?
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